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Abstract
Explicit teaching may provide great opportunities for critical thinking to
flourish. This paper examines the degree to which the need for developing
such a critical view of language learning among English as a Second/Foreign
Language (ESL/EFL) teachers is rigorously felt and is taken into consideration.
To this end, a researcher-made inventory, namely Criticality-oriented English
Teaching Perceptions Inventory (CEPTI), was distributed among 150 EFL
teachers. The results of the questionnaire and follow-up face to face interviews
indicated that teachers were not still ready for a change towards explicit
teaching of criticality-oriented skills inside the English language classes.
Subsequent to assessing teachers’ perceptions, Watson-Glaser Critical
Thinking Appraisal, Form A (WGCTA-FA) was given to a total number of 100
EFL learners. Findings revealed that learners did not score high on the
WGCTA. In the end, the pedagogical implications of the study are discussed.
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1. Introduction
Critical thinking has received a considerable degree of interest from
philosophers, psychologists, and educationists, and has accordingly been
conceptualized in many ways. Perhaps the most cited characterization of
critical thinking was provided in 1990 by the American Philosophical
Association which refers to critical thinking as “the purposeful, self-regulatory
judgment which results in interpretation, analysis, evaluation and inference as
well as explanation of the evidential conceptual, methodological, criteriological
or contextual considerations upon which that judgment was based.” (American
Philosophical Association, 1990)
Historically, Dewey (1933) initially refers to critical thinking as
‘reflective thinking’, and recommends that it should be considered one of the
aims of education. In 1962, Ennis provided one of the first definitions of
critical thinking as finding the meaning of a statement and deciding whether to
accept or reject it (Kazanci, 1989). A similar, oft-cited, definition of critical
thinking is the one used by Ennis (1987), who conceives of critical thinking as
“reasonable reflective thinking that is focused on deciding what to believe or
do” (p. 10). In Ennis’ definition, critical thinking encompasses such abilities as
formulating hypotheses, alternative ways of viewing a problem, questions,
possible solutions, and plans for investigating something. Similarly, Norris
(1985) construes critical thinking as “deciding rationally what to or what not to
believe” (p. 40). For these educationists, critical thinking pertains to being
reflective while making decisions to believe something or do something. A few
years later, Norris and Ennis (1990) elaborated on their individual definitions
and consequently built up the notion of critical thinking on the basis of logical
thinking by stating that critical thinking involves a process of decision making
that requires logical and reflective thinking on what to do or what to believe.
In another vein of argument, Paul and Elder (2002) see critical thinking
as an intellectually disciplined process of ensuring that one uses the best
thinking one is capable of any set of circumstances. This definition primarily
points to the idea that critical thinking must be a learned skill. Secondly, it
construes critical thinking as a habit of mind (i.e. an intellectual virtue) of
being likely to use and accept the results of these reasoning skills. That is to
say, granted that critical thinking is seen as a set of intellectual virtues
possessed by good thinkers, it may not encompass thoughtless utilization of a
set of logical principles ‘as an exercise’ (Mulnix, 2012). Hence, through
evaluating something on the basis of a set of criteria, rules or standards, one
transcends the realm of direct experience into the realm of norms and
prescriptions. According to this view, a critical thinker is a person who is
prepared to make reasoned judgments about the quality of what he has seen,
heard or thought about.
Another cohort of educationists tends to conceive of critical thinking as
skepticism. For example, McPeck (1981) maintains that the crux of critical
thinking relates to “the propensity and skill to engage in an activity with
reflective skepticism” (p. 8). In much the same way, Sofo (2004) suggests that
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thinking critically is about doubting and stopping to reconsider what we
normally take for granted. Sofo sees critical thinkers as those individuals who
are not only likely to assess their habits to promote the way they do things, but
also are open-minded and considerate of other perspectives. Nonetheless, this
kind of conceptualization of critical thinking seems to leave out the productive
or constructive aspect of this skill which is ultimately of greater significance.
The constructive dimension of critical thinking well amounts in the statements
by Ennis (1990) and Lipman (1988) who have asserted, respectively, that
critical thinking revolves around belief or action, and that it facilitates the
making of judgments. What they both agree upon is that critical thinking is that
kind of goal-oriented thinking which enhances our cognitive relationship with
the world.
2. Literature Review
Whereas the above-mentioned perspectives consider critical thinking in terms
of reflection-based decisions, utilization of criteria and standards, and
skepticism, still others contend that critical thinking, like communication, is
also about being appropriate. In view of this, the renowned philosopher Siegel
(1988) contends that a critical thinker is the one who is “appropriately moved
by reasons: she has a propensity and disposition to believe and act in
accordance with reasons; she has the ability properly to assess the force of
reasons in the many contexts in which reasons play a role” (p. 23). Making
reference to the Australian philosopher John Passmore, McPeck (1981) states
that merely forming a habit of questioning is not a reliable indicator that a
person has learned to be critical; rather, he contends that to be critical, a person
needs to think critically in action. It is clear that Siegel, Passmore, and McPeck
consensually agree that, for critical thinking to take place, a person’s thinking
power has to be exploited in an appropriate manner.
Critical thinking, therefore, is not necessarily about, or limited to,
conflicting or looking for negative critics (Kulahci, 1995); rather, it needs
logical thinking to provide meaningful associations among independent
variables. Such an assertion is most in line with Piaget’s notion of ‘logical
thinking’ which refers to the mental procedures that one uses when an
unknown situation and/or problem arises (Karplus, 1977). Putting all this
together, the development of this skill is said to help individuals utilize their
cognitive operations to overcome the difficulties and vicissitudes encountered
in their lives and also to make meaningful generalizations and deductions from
these experiences (Korkmaz, 2002).
The term ‘critical thinking’ began to emerge in L2 teaching literature in
the 1990s (Day, 2003). Unlike first language contexts, communication in an L2
requires taking more considerations into account, which is quite demanding for
most non-native speakers. Given a larger number of linguistic and rhetorical
conventions to consider in L2 contexts, communication can be very
challenging for learners in that they are expected to use linguistic conventions
that vary from those of their mother tongue to make meanings that suit their
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purposes, situations, and contexts (Connor, 1984; Maier, 1992; Soter, 1985).
Therefore, considering the fact that there are more issues to be taken into
account in L2 learning (in comparison to L1 learning contexts), for the purpose
of becoming effective communicators of English as a global language, L2
learners need to be critical language learners and users. In effect, in L2
teaching contexts, there is a crucial need for teachers to help learners become
critical in their language learning as well as in their language use.
Nonetheless, the consideration of the dimensions of critical thinking in
language learning could possibly date back to the late 1970s when the
communicative language teaching approach began to emerge within the field of
English language teaching. Critical thinking in the English teaching literature
may have appeared from the fact that there are now many international learners
studying in English speaking countries. These learners require not only a high
degree of language proficiency, but also they need to adapt their discourse style
to suit their new situations and cultural contexts (Briggs, 1999; Wilson, 1998).
In effect, they need to employ their critical thinking abilities in new and
different ways (Thompson, 2002).
However, throughout the process of improving their L2 competency,
learners are confronted with enormous challenges in practicing critical thinking
in L2. From a sociocultural viewpoint, when learners verbalize their thoughts
in L2, either in the spoken or written form, they not only translate some of their
thoughts from L1 to L2, but also they redefine their identities (Lantolf, 1993;
Kramsch & Lam, 1999). As Thadphoothon (2005) points out, “expressing
one’s critical thinking in L2 may require that one adjust one’s ways of saying
things. In short, it requires both lexico-grammatical competence and sociocultural competence, which is in accordance with the aims of CLT.” (p. 32).
The teaching of English for the purpose of communication necessarily
encompasses many factors of critical thinking given that it emphasizes both
form and meaning. In view of this, the model of communicative language
teaching proposed by Jacobs and Farrell (2003) includes a number of
interdependent aspects among which are the social nature of learning and
thinking skills.
Put another way, a communicative language learning environment can
provide an effective venue for learners to obtain and utilize thinking skills.
Most importantly, group activities within a communicative language teaching
milieu require learners to communicate with other learners, to assist them and
provide each other with constructive criticism, as well as to challenge each
other's perspectives. In brief, critical thinking is an integral part of
communicative language teaching. Nonetheless, in addition to the
communicative approach to L2 education, two other research areas contribute
to our understanding of the importance of integrating critical thinking into the
process of language learning. These are metacognitive learning strategies and
L2 writing research.
Studies in the psychology of learning have also considered issues
related to critical thinking in language learning. Learners can be trained to
exploit many learning strategies that are thought to be useful in the process of
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language learning (Chamot, 1995; Chamot & O’Malley, 1996; Oxford, 1990;
Oxford & Nyikos, 1989; Wenden & Rubin, 1987). Specifically, the proper use
of metacognitive learning strategies enables learners to become reflective
learners. These strategies comprise three steps: (1) planning, (2) monitoring,
and (3) checking outcomes (Wenden, 1985). Successful learners of language
take several steps in adjusting their own learning and each step requires that
learners be critical thinkers (Oxford & Nyikos, 1989). Therefore, poor
performance on metacognitive strategies may result from lack of selfmonitoring and proper planning. Conversely, those learners who use
metacognitive strategies more skillfully tend to be more effective learners and
good critical thinkers (Thadphoothon, 2005).
Furthermore, it is now well accepted that in an L2 learning context, the
four macro skills of listening, speaking, reading, and writing all require
learners to perform complex tasks that necessitate the use of cognitive and
metacognitive skills. As a particular case in point, L2 academic writing
demands that learners also practice the promotion of their critical thinking
skills, a process which has shown to be very challenging for most learners
(Atkinson, 1997, 1998; Atkinson & Kaplan, 1994; Atkinson & Ramanathan,
1995; Briggs, 1999; Pennycook, 1996; Thompson, 2002; Wilson, 1998). To
take but one example, Asian international learners of English have been cited
as either failing to use critical thinking or employing a variety of inappropriate
styles of logic in their writing (Ballard & Clanchy, 1988). Some researchers
have maintained that, given the culture-specific nature of critical thinking, it is
very difficult to get learners from some cultures to become critical thinkers in
the western sense (e.g. Kramsch, 1993; Pennycook, 1996, 2001, 2004). There
is a stereotypical outlook that Asian learners are not able to think critically, a
view perhaps backed by the evidence of their L2 writing. However, Briggs
(1999) contends that these international learners are as capable of
demonstrating critical thinking as native speakers. It is simply the case that
these international learners have a rhetorical style that is different from the host
culture, and that they have to learn this new style along with the new language
(Carnarajah, 2002).
In view of the above, the major objective of the present study was to
investigate teachers’ perceptions on the inclusion of critical thinking inside L2
syllabi and whether or not they were ready for such a change. In line with the
major purpose of the study, additionally, it was tried in this study to asses a
sample of EFL learners studying English at private institutes in Isfahan in
terms of their critical thinking abilities. To achieve the given purposes, the
following questions were addressed:
1. What are teachers’ perceptions towards inclusion of criticality-oriented
materials inside L2 classes?
2. What are the levels of critical thinking and its subcomponents among
learners of English as a foreign language in Iran?
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3. Methodology
3.1 Participants
3.1.1 Teachers Taking the Criticality-oriented English Teaching Perceptions
Inventory (CETPI)
Through availability sampling technique, the researcher selected those teachers
who were accessible and willing to take part in this study. Thus, a total number
of 150 Iranian English teachers who had studied or were studying at the
University of Isfahan, Sheikhbahaee University, Hasht Behesht University,
Ferdowsi Univerdsity of Mashhad, Islamic Azad University of Mashhad
(IAUM) participated in this study, some of whom taught English in different
institutes in Esfahan and Mashhad.
Table 1
Demographic Profile of the Participants (Teachers)
Gender
Male
Female

N
58
92

Major
English Teaching
English Literature
English Translation
English Linguistics

N Degree
85
BA
24
MA
35
PhD
6

N
27
73
48

Teaching Experience
Less than 2 years
2-4 years
5-9 years
10-14 years
15-19 years
20 and above

Total

N
46
27
43
25
3
6
150

Teacher participants who took part in this study were BA, MA, and
PhD university students or holders of English Language and Literature, English
Linguistics, Teaching English as a Foreign Language (TEFL), and English
Translation degrees and ranged in age from 20 to 52. Moreover, they had a
teaching experience in teaching English as a foreign language from less than
two years to more than 20 years. The detailed information on the participants is
shown in Table 1. The questionnaire was administered to these teachers either
face-to-face (print form) or via an electronic Fillable Word Document.
3.1.2 Teachers Who Took Part in Semi-Structured Interviews
Through purposive sampling, ten EFL teachers were selected for the interview
session. In order to select the participants, three criteria were taken into
consideration. First, they all agreed to take part in this study voluntarily.
Second, they were supposed to fill out the Criticality-oriented English
Teaching Perceptions Inventory (CETPI) prior to the interview session. Third,
they were to have at least two terms of English teaching experience. The
researcher also attempted to choose the interviewees with diverse teaching
experiences. The detailed information on the participants in the interview is
shown in Table 2.
3.1.3 Learners Taking Watson-Glaser Critical Thinking Appraisal (WGCTA)
In order to investigate the extent to which EFL learners think critically,
Watson-Glaser Critical Thinking Appraisal (WGCTA) was administered to a
convenient sample of 100 EFL learners in Isfahan.
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Table 2
Characteristics of the Interviewees (Teachers)
No

Age

Gender

Major

Degree

1
2
3
4
5
6
7
8
9
10

45
27
32
31
48
26
27
30
30
29

Female
Female
Male
Female
Female
Female
Male
Female
Female
Male

English Teaching
English Translation
English Teaching
English Teaching
English Teaching
English Translation
English Teaching
English Teaching
English Teaching
English Teaching

PhD
MA
PhD
PhD
PhD
MA
MA
MA
PhD
PhD

English Teaching
Experience
15 years
5 years
12 years
7 years
12 years
2 years
5 years
10 years
10 years
8 years

Although the test has already been translated and its reliability and validity has
been estimated (cf. Faravani, 2006), to remove any ambiguity concerning the
translated statements, the Persian translation of the test was given to 15 EFL
learners in Isfahan. They were asked to read the Persian translation of the test
and express their understanding of its items that have possibly been in danger
of being misinterpreted by the target participants. Subsequently, a total number
of 100 EFL learners from different public and private language institutes in
Isfahan including Isfahan Oil Training Center, Jahad Daneshgahi, Pooyesh
Insitute, Iran Language Institute, and Language Learning Center of the
University of Isfahan were invited to take part in this study. As for the ethical
considerations, oral consent was gained from all respondents and ethical
confirmation was granted by their class instructors. The researcher made an
attempt to select the participants with different educational backgrounds as
well as English learning experiences. Though most participants were BA (BSc)
students or graduates, there were a number of participants with Diploma or
postgraduate degrees. Their age ranged from 17 to 34 years old. Initially, the
test was given to 110 learners. However, 10 respondents were removed from
the sample because they did not answer the critical thinking test completely.
Learners had different English backgrounds from one to eight years. The full
characteristics of the participants are provided in Table 3.
Table 3
Distribution of Questionnaire Participants (Learners)
Gender

N

Male

53

Female

47

Total

100

Age
Below
twenties
Twenties
Thirties

N
12
69
19

100

Degree
Diploma
BA/BS
MA/MS

N

Language Learning
Experience

9

Less than 1 year

71
20

100

1-2 years
2-4 years
4-6 years
6-8 years

N
16
24
29
21
10
100
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3.2 Instruments
3.2.1 Watson-Glaser Critical Thinking Appraisal (WGCTA) for Measuring the
Critical Thinking Scores
The Watson-Glaser Critical Thinking Appraisal, Form A (WGCTA-FA) was
used for measuring critical thinking (see Appendix A). The test encompasses
five subsections, namely drawing inferences, recognizing assumptions, making
deductions, interpreting evidence, and evaluating arguments, each comprising
16 items with two to five alternatives. The appraisal is not subject-specific and
can be completed in 60 minutes. The test-retest reliability of the original
appraisal (r = 0.81) has been reported by Watson and Glaser (1980), and the
reliability coefficient of its Persian adaptation has been estimated by
Cronbach’s Alpha (α = 0.85) in Faravani (2006). A composite score for the five
subscales of the test is obtained with values varying from 0 to 80. In the present
study, Cronbach Alpha examined the internal consistency of the whole items as
0.82.
3.2.2 Criticality-oriented English Teaching Perceptions Inventory (CETPI)
The researcher-made questionnaire, i.e. the Criticality-oriented English
Teaching Perceptions Inventory (CETPI), already assessed in terms of
reliability and validity (Ghadiri, Tavakoli, and Ketabi, 2015), was used in this
study (see Appendix B). The questionnaire consisted of 17 items scored based
on the Likert- type scale of seven points ranging from (1) “strongly disagree”
to (7) “strongly agree”.
3.2.3 Semi-Structured Interview (for L2 Teachers)
In order to gain a thorough and detailed picture of teachers’ understanding
regarding incorporating criticality-enhancing teaching programs in EFL
context, semi-structured interviews were carried out by ten EFL teachers who
already filled out the Criticality-oriented English Teaching Perceptions
Inventory. Prior to the interview, the interviewees were told that their
participation would be voluntary, that they could stop the interview if the
questions were inappropriate and that the researcher would notice not to
disclose the data, except for the aims of the study. The interviewer did her best
to make a friendly relationship with interviewees so that they could provide
unreserved explanations concerning their beliefs and teaching practices. The
interview questions were intended to elicit teachers’ beliefs about the main
objectives of an ELT class, their own definition of critical thinking and their
practices inside the class in order to raise criticality among learners, the
features of criticality-enhancing language tasks in EFL classes, and so on. The
questions focused upon in the interview sessions were presented in Table 4.
3.3 Data Analysis
The results of the study were analyzed using appropriate descriptive statistics.
To do so, the statistical package for social sciences (SPSS) was employed.
Also, Learners’ scores on each of the five critical thinking skills were obtained
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and compared to see if there was a difference in Learners’ scores among the
five skills under investigation. Finally, data obtained from the interviews were
transcribed, modified, analyzed and translated into English. The researcher
made an attempt to meticulously transcribe the data so that it can precisely
reflect the feelings and experiences of the teachers as well as learners.
Table 4
List of Interview Questions (For Teachers)
No.
1
2
3
4

5
6
7
8

Interview Question
What do you think the purpose of an ELT class should be?
In your opinion, do English classes have the potential to promote critical thinking in
learners? Explain.
To what extent do you think English language teachers are responsible for promoting
learners’ ability to recognize and evaluate different assumptions and arguments?
Is it possible to teach the abilities of deductive reasoning and making sound judgments
in English classes? (i.e. Should language teaching classes be considered places where
learners develop the ability to distinguish between strong vs. weak and relevant vs.
irrelevant arguments and to explicitly practice making good judgments?)
To what extent do you agree with the idea that language teachers should help learners
develop an awareness of the foreign language culture?
To what extent do you agree with the idea that the awareness of native culture should
be practiced through the tasks in language classes?
Is there any need to have teacher training courses concerning the promotion of critical
thinking in language classes?
Please design a language task which specifically aims at promoting critical thinking
abilities among learners.

4. Results and Discussion
4.1 Teachers’ Perceptions towards Inclusion of Criticality-oriented Materials
inside L2 Classes
The results of teachers’ perceptions on integrating a criticality-oriented
materials inside L2 classes are presented both quantitatively (questionnaire
results) and qualitatively (interview results).
The results from descriptive statistics (Table 5) revealed that EFL
teachers in the given universities put more emphasis on enhancing all three
components nearly the same. Since the CETPI was 7-scale Likert, the
maximum and minimum scores were 7×1 respectively. As it is shown in Table
5, teachers lent prominence to different components of criticality-oriented
instruction from the most to the least as follows: 1) Critical Awareness of the
Foreign Language Culture (mean: 5.53), 2) Recognizing and Evaluating
Different Assumptions and Arguments (mean: 5.10), and 3) Deductive
Reasoning and Making Sound Judgments (mean: 5.00). It should also be noted
that the maximum score calculated was 7.
Furthermore, a Pearson product-moment correlation coefficient was
computed to assess the relationship between the CETPI factors and the age,
degree and language teaching experiences of language teachers. As shown in
Table 6, there was a significant positive correlation between the academic
degrees of EFL teachers and their emphasis on the three components of CETPI
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(Recognizing and Evaluating Different Assumptions and Arguments r = .241, p
< 0.01; Deductive Reasoning and Making Sound Judgments r = .255, p <
0.01; Critical Awareness of the Foreign Language Culture r = .171, p < 0.05).
Interview Results
Table 5
The Mean of Factors Obtained From Descriptive Statistics (CETPI)
Recognizing and Evaluating Different
Assumptions and Arguments
Deductive Reasoning and Making Sound
Judgments
Critical Awareness of the Foreign Language
Culture

N
150

Mean
5.10

Std. Deviation
1.14

150

5.00

1.14

150

5.53

1.41

Data obtained from self-report survey analyses were integrated with the
analysis of audio-recorded conversations with ten English teachers. In this
connection, a qualitative analysis of interviews helped the researcher identify a
number of general trends as to whether and under what conditions criticality
oriented components might be included in the English teaching syllabus:
· All the teachers agreed upon the fact that the primary focus of EFL classes
should be learning a language for communication and cognitive abilities
including critical thinking though necessary should be in service of learning
a foreign language. Three of the teacher also stated that raising foreign
cultural awareness should be practiced inside EFL classes.
· Teachers generally (eight out of ten) believed that critical thinking skills
should be involved inside EFL classes. However, explicit instruction of
these skills inside EFL classes still seems to be considered peripheral.
Teachers generally put forward the view that cognitive skills are activated
implicitly through language learning tasks.
· Teachers mostly (seven out of ten) considered language teachers
accountable for developing students’ abilities in recognizing different
assumptions and evaluating arguments. However, in the situation where
neither teachers are capable of critical thinking nor students are aware of
the sound structure of these skills, raising students’ cognitive abilities in
this regard seems out of place.
· All teachers believed that language teaching classes are considered places
where learners develop the ability to infer the hidden clues, make sound
conclusion and have logical interpretation of the evidences presented. Since
these skills will enhance the easy and effective communication.
· Seven teachers accepted that awareness of foreign language culture,
cultural differences, cultural shock, etc. should be tapped upon inside EFL
classes. However, they all stated that the culture should be stated to the
extent that it does not lead to westernization.
Table 6
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Correlations between language teachers’ demographics and their
criticality-oriented English teaching perceptions
age

Teaching
exp

degree Factor1 Factor2 Factor3
Pearson
**
1
.623
.360**
.083
.144
.024
Correlation
Sig. (2-tailed)
.000
.000
.314
.078
.768
N
150
150
150
150
150
150
Teaching
Pearson
**
1
.371**
.024
.101
-.006
exp
Correlation .623
Sig. (2-tailed) .000
.000
.767
.217
.943
N
150
150
150
150
150
150
degree
Pearson
**
**
**
**
.371
1
.241
.255
.171*
Correlation .360
Sig. (2-tailed) .000
.000
.003
.002
.036
N
150
150
150
150
150
150
Factor1
Pearson
**
**
.083
.024
.241
1
.790
.530**
Correlation
Sig. (2-tailed) .314
.767
.003
.000
.000
N
150
150
150
150
150
150
Factor2
Pearson
**
**
.144
.101
.255
.790
1
.565**
Correlation
Sig. (2-tailed) .078
.217
.002
.000
.000
N
150
150
150
150
150
150
Factor3
Pearson
*
**
**
.024
-.006
.171
.530
.565
1
Correlation
Sig. (2-tailed) .768
.943
.036
.000
.000
N
150
150
150
150
150
150
**. Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).
age

Half of the teachers agreed upon the fact that native culture is explicitly
practiced inside EFL classes to the extent that it does not hinder
communication in a foreign language.
· It is worth mentioning that all the teachers supposed teacher training
courses necessary for the promotion of critical thinking in language classes.
· In designing language task which aims at enhancing critical thinking,
teachers generally failed. Four teachers proposed reading comprehension as
a way to raising criticality of learners. However, no technique was
suggested in this regard. Two of the teachers referred to class discussion as
a means of building critical thinking modules in learners. However, it
seemed that they mixed up the argument evaluation skills with mere
agreement or disagreement.
Generally speaking, it seems that teachers are not still ready for such a
change inside EFL classes, i.e. moving towards criticality. And cognitive
abilities, though are considered crucial, should be in service of effective
communication in language classes.
·
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4.2 The Level of Critical Thinking and its Subcomponents among Learners of
English as a Foreign Language
The results from descriptive statistics for the Watson-Glaser Critical Thinking
Appraisal, Form A (WGCTA-FA) revealed that EFL learners who took part in
the study did not display high scores on the WGCTA. As it is displayed in
Table 7, learners scored on critical thinking subcomponents from the most to
the least as follows: 1) making deduction (mean: 8.16), 2) interpreting evidence
(mean: 7.93), 3) evaluating arguments (mean: 7.63), 4) identifying assumptions
(mean: 7.10), 5) making inferences (mean: 6.33).
Table 7
The Mean of Students’ Scores in WGCTA
Inference
Assumption
deduction
Interpretation
Argument
Valid N (listwise)

N
100
100
100
100
100
100

Minimum
2.00
2.00
3.00
2.00
3.00

Maximum
16.00
12.00
14.00
13.00
14.00

Mean
6.3300
7.1000
8.1600
7.9300
7.6300

Std. Deviation
2.31837
1.89364
2.33429
2.59469
2.32967

Moreover, a Pearson product-moment correlation coefficient was
computed to assess the relationship between the WGCTA factors and the
academic degree, age, and language learning experiences of language learners.
As shown in Table 8, significant positive correlations were found between age
and degrees of language learners and their scores on WGCTA (age r = .233, p
< 0.05; degree r = .327, p < 0.01). However, no significant relationship was
observed between the number of years learners studied English and their
critical thinking indices.
5. Conclusions and Implications
The study reported in this paper explored a number of concerns in Iran
regarding the necessity of incorporating critical thinking abilities in the
curriculum in the form of criticality-oriented syllabi. Initially teachers’
perceptions towards the use of criticality-oriented English language program
were assessed. Subsequent to assessing teachers’ perceptions, Watson-Glaser
Critical Thinking Appraisal, Form A (WGCTA-FA) was given to a total
number of 100 EFL learners studying English at different public and private
institutes in Isfahan.
Given the firm support that the teaching of critical thinking has
received from educational authorities, not to mention the support it received
from the Iranian EFL teachers in the present study, it is startling that
implementation of this kind of programs is severely felt.
The findings of this study suggested that explicit teaching of the
thinking skills bear more results in comparison to the implicit practice of the
skill in service of other language components.
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Table 8
Correlations between Learners’ Demographics and Their Scores in WGCTA

total

total
1

Age
.233*
.020
100
1

Pearson Correlation
Sig. (2-tailed)
N
100
Age
Pearson Correlation
.233*
Sig. (2-tailed)
.020
N
100
100
**
Degree
Pearson Correlation
.327
.468**
Sig. (2-tailed)
.001
.000
N
100
100
Learning Pearson Correlation
-.145
-.311**
experience
Sig. (2-tailed)
.150
.002
N
100
100
*. Correlation is significant at the 0.05 level (2-tailed).
**. Correlation is significant at the 0.01 level (2-tailed).

Degree
.327**
.001
100
.468**
.000
100
1
100
-.121
.229
100

Learning
experience
-.145
.150
100
-.311**
.002
100
-.121
.229
100
1
100

Therefore, some implications from the results of this study can be
summarized as follows. First, the results of this study may be a sort of
consciousness-raising for the ELT professionals who should recognize the
necessity of teaching critical thinking abilities explicitly in language classes
and set the scene for the integration of critical thinking courses into the whole
ELT curriculum. Moreover, ELT practitioners should become familiar with
different techniques and materials that can help facilitate the enhancement of
learners’ critical thinking abilities. In addition, materials developers are invited
to design criticality-oriented parts for different course books and/or textbooks
that are being taught in private language institutes and universities in Iran.
Materials developers can make use of the findings of this study and design
such sections in which the learners are prompted to explicitly focus on the
thinking skills. Therefore, it is recommended that materials developers include
exercises and activities in their materials which require the learners to practice
thinking skills activities inside and outside the classroom. Besides, by virtue of
the interdisciplinary nature of ELT, it is suggested that there should be a close
interaction between English teachers and psychologists to provide great
opportunities for the promotion of criticality among language learners.
Like many other scientific studies, this research is not without its
weaknesses and limitations that may impede the generalizability of the results.
Therefore, it is important not to overlook the fact that the results of the present
research should be discussed and interpreted within certain limitations and
reservations. In selecting the participants of the study, purposive as well as
availability sampling techniques were used. Thus, participants were not
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randomly selected and assigned to different groups. This may limit the findings
of the study. Moreover, it was not possible for the researcher to control the
demographic variables of the respondents, both teachers and students, as
learners and teachers of English were from different demographic background
and homogenizing them based on their demography seemed impractical.
Further research may examine teachers’ understanding of, and attitudes
towards, critical thinking instruction in other contexts in order to come up with
a solid understanding of the status of this construct among L2 teachers. Other
studies using a larger sample of language teachers may better delineate the
nuances of difference in the conceptions of language teachers with different
levels of teaching experience.
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Appendix A. Watson-Glaser Critical Thinking Appraisal, Form A
)(WGCTA-FA
ﺷﻤﺎره داوﻃﻠﺒﯽ ............................:

ﺟﻨﺴﯿﺖ....................................:

ﺳﻦ................................................:

رﺷﺘﻪ ﺗﺤﺼﯿﻠﯽ............................:
ﭘﺮﺳﺸﻨﺎﻣﻪ ﺷﻤﺎره 1

دﺳﺘﻮراﻟﻌﻤﻞ
اﯾﻦ دﻓﺘﺮﭼﻪ  5ﻧﻮع آزﻣﻮن اﺳﺖ ﮐﻪ ﺑﻪ ﻣﻨﻈﻮر ﺗﻌﯿﯿﻦ ﺗﻮاﻧﺎﯾﯽ ﺷﻤﺎ در اﺳﺘﺪﻻل ﻣﻨﻄﻘﯽ ﻃﺮح ﺷﺪهاﺳﺖ .ﻫﺮ آزﻣﻮن
دﺳﺘﻮراﻟﻌﻤﻞ ﻣﺨﺼﻮص ﺑﻪ ﺧﻮد را دارد ﮐﻪ ﻗﺒﻞ از اﻧﺘﺨﺎب ﮔﺰﯾﻨﻪﻫﺎي آن ﺑﺎﯾﺪ ﺑﺎ دﻗﺖ ﻣﻄﺎﻟﻌﻪ ﺷﻮد.
آزﻣﻮن  :1اﺳﺘﻨﺒﺎط
دﺳﺘﻮراﻟﻌﻤﻞ :اﺳﺘﻨﺒﺎط ﻧﺘﯿﺠﻪاي اﺳﺖ ﮐﻪ ﻓﺮد از ﭘﺪﯾﺪه ﻫﺎي ﺑﻪ وﻗﻮع ﭘﯿﻮﺳﺘﻪ ﺑﻪ دﺳﺖ ﻣﯽآورد .ﻣﺜﻼ اﮔﺮ ﭼﺮاغﻫﺎي ﺧﺎﻧﻪاي
روﺷﻦ ﺑﺎﺷﺪ و از داﺧﻞ ﺧﺎﻧﻪ ﺻﺪاي ﻣﻮﺳﯿﻘﯽ ﺷﻨﯿﺪه ﺷﻮد ﺷﺨﺺ ﻣﯽ ﺗﻮاﻧﺪ اﺳﺘﻨﺒﺎط ﮐﻨﺪ ﮐﻪ اﺣﺘﻤﺎﻻ ﮐﺴﯽ در ﺧﺎﻧﻪ اﺳﺖ .اﯾﻦ
اﺳﺘﻨﺒﺎط ﻣﯽﺗﻮاﻧﺪ درﺳﺖ ﯾﺎ ﻧﺎدرﺳﺖ ﺑﺎﺷﺪ ﻣﺜﻼ ﻣﻤﮑﻦ اﺳﺖ اﻫﻞ ﺧﺎﻧﻪ ﻫﻨﮕﺎم ﺑﯿﺮون رﻓﺘﻦ ﭼﺮاغﻫﺎ و رادﯾﻮ را ﺧﺎﻣﻮش ﻧﮑﺮده ﺑﺎﺷﻨﺪ.
در اﯾﻦ آزﻣﻮن ﻫﺮ ﺗﻤﺮﯾﻦ ﺑﺎ ﻋﺒﺎرﺗﯽ ﺷﺮوع ﻣﯽﺷﻮد ﮐﻪ ﻻزم اﺳﺖ ﺻﺤﯿﺢ در ﻧﻈﺮ ﮔﺮﻓﺘﻪﺷﻮد .ﺑﻌﺪ از ﻫﺮ ﻋﺒﺎرت ﭼﻨﺪ
اﺳﺘﻨﺒﺎط ﻣﻤﮑﻦ )ﻧﺘﺎﯾﺠﯽ ﮐﻪ ﻓﺮد ﻣﯽﺗﻮاﻧﺪ از ﻋﺒﺎرت اراﺋﻪﺷﺪه ﺑﺮداﺷﺖ ﮐﻨﺪ( آورده ﺷﺪهاﺳﺖ .ﻫﺮ اﺳﺘﻨﺒﺎط را ﺑﺮرﺳﯽﮐﺮده و درﺟﻪ
ﺻﺤﯿﺢ ﻏﻠﻂ ﺑﻮدن آن را ﺗﻌﯿﯿﻦ ﮐﻨﯿﺪ .ﺑﺎ ﺗﻮﺟﻪ ﺑﻪ ﺗﻮﺿﯿﺤﺎت زﯾﺮ ﺑﺮاي ﻫﺮ اﺳﺘﻨﺒﺎط در ﭘﺎﺳﺨﻨﺎﻣﻪ در ﻣﺤﻞ ﻣﻨﺎﺳﺐ ﻋﻼﻣﺖ ﺑﮕﺬارﯾﺪ.
)ص( اﺳﺘﻨﺒﺎط ﺻﺤﯿﺢ :ﯾﻌﻨﯽ ﺑﺎ ﺗﻮﺟﻪ ﺑﻪ ﻣﺠﻤﻮﻋﻪ اﻃﻼﻋﺎت داده ﺷﺪه اﺣﺘﻤﺎل آن از ﺣﺪ ﻣﻌﻘﻮل ﺑﯿﺸﺘﺮ اﺳﺖ.
)ص (1اﺳﺘﻨﺒﺎط اﺣﺘﻤﺎﻻ ﺻﺤﯿﺢ :ﯾﻌﻨﯽ ﺑﯿﺸﺘﺮ ﺑﻪ ﻧﻈﺮ ﻣﯽرﺳﺪ ﺻﺤﯿﺢ ﺑﺎﺷﺪ ﺗﺎ ﻏﻠﻂ.
)ن (1اﻃﻼﻋﺎت ﻧﺎﮐﺎﻓﯽ اﺳﺖ :ﯾﻌﻨﯽ از روي اﻃﻼﻋﺎت دادهﺷﺪه ﻧﻤﯽ ﺗﻮان ﮔﻔﺖ ﮐﻪ آﯾﺎ اﺳﺘﻨﺘﺎج ﺑﯿﺸﺘﺮ ﺻﺤﯿﺢ ﺑﻪ ﻧﻈﺮ ﻣﯽآﯾﺪ
ﯾﺎ ﻏﻠﻂ .ﺑﻪ ﻋﺒﺎرﺗﯽ اﻃﻼﻋﺎت داده ﺷﺪه ﺑﺮاي ﻗﻀﺎوت ﮐﺎﻓﯽ ﻧﯿﺴﺖ.
)غ (1اﺳﺘﻨﺒﺎط اﺣﺘﻤﺎﻻ ﻏﻠﻂ :ﯾﻌﻨﯽ ﺑﯿﺸﺘﺮ ﺑﻪ ﻧﻈﺮ ﻣﯽرﺳﺪ ﻏﻠﻂ ﺑﺎﺷﺪ ﺗﺎ ﺻﺤﯿﺢ.
)غ( اﺳﺘﻨﺒﺎط ﻏﻠﻂ :ﺑﻪ اﯾﻦ ﺧﺎﻃﺮ ﮐﻪ ﻣﻄﺎﻟﺐ داده ﺷﺪه ﺑﺪ ﺗﻔﺴﯿﺮ ﻣﯽﮐﻨﺪ ﯾﺎ ﺑﻪ دﻟﯿﻞ اﯾﻦﮐﻪ ﺑﺎ ﺧﻮد آن ﻣﻄﺎﻟﺐ ﯾﺎ
اﺳﺘﻨﺒﺎطﻫﺎي ﺻﺤﯿﺢ ﺣﺎﺻﻞ از آن ﻣﻄﺎﻟﺐ ﻣﻐﺎﯾﺮت دارد.
ﮔﺎﻫﯽ ﺑﺮاي ﺗﺼﻤﯿﻢﮔﯿﺮي در ﻣﻮرد اﯾﻦ ﮐﻪ ﯾﮏ اﺳﺘﻨﺒﺎط اﺣﺘﻤﺎﻻ ﺻﺤﯿﺢ اﺳﺖ ﯾﺎ ﻏﻠﻂ اﺳﺖ ﻧﺎﭼﺎر ﺧﻮاﻫﯿﺪ ﺑﻮد ﮐﻪ از
اﻃﻼﻋﺎت ﯾﺎ آﮔﺎﻫﯽﻫﺎي ﻋﻤﻮﻣﯽ ﺧﻮد اﺳﺘﻔﺎده ﮐﻨﯿﺪ .اﯾﻦ ﻣﻮﺿﻮع در ﻣﺜﺎل روﺷﻦ ﺧﻮاﻫﺪ ﺷﺪ .ﺟﻮاب ﺻﺤﯿﺢ در ﻣﺴﺘﻄﯿﻞ ﺳﻤﺖ ﭼﭗ
آﻣﺪهاﺳﺖ.
ﻣﺜﺎل
ﮔﺰاره :دوﯾﺴﺖ داﻧﺸﺠﻮي ﻣﻘﻄﻊ ﮐﺎرﺷﻨﺎﺳﯽ ﺑﻪ ﺻﻮرت داوﻃﻠﺒﺎﻧﻪ در ﯾﮏ ﻫﻤﺎﯾﺶ ﻋﻠﻤﯽ داﻧﺸﺠﻮﯾﯽ ﺷﺮﮐﺖ ﮐﺮدﻧﺪ .در اﯾﻦ
ﻫﻤﺎﯾﺶ ﻋﻨﺎوﯾﻨﯽ در ارﺗﺒﺎط ﺑﺎ ﻫﻤﺰﯾﺴﺘﯽ ﻣﺴﺎﻟﻤﺖآﻣﯿﺰ و راهﻫﺎي دﺳﺖ ﯾﺎﺑﯽ ﺑﻪ ﺻﻠﺢ ﭘﺎﯾﺪار ﺟﻬﺎﻧﯽ ﻣﻮرد ﺑﺤﺚ ﻗﺮار ﮔﺮﻓﺖ ،زﯾﺮا اﯾﻦﻫﺎ
ﻣﺴﺎﯾﻠﯽ ﺑﻮدﻧﺪ ﮐﻪ از ﻃﺮف داﻧﺸﺠﻮﯾﺎن ﺑﻪ ﻋﻨﻮان ﺣﯿﺎﺗﯽﺗﺮﯾﻦ ﻣﺸﮑﻼت ﺟﻬﺎن اﻣﺮوز اﻧﺘﺨﺎب ﺷﺪﻧﺪ.
ﮔﻮﯾﻪﻫﺎ

ص
ص(1

 .1ﺑﻪ ﻋﻨﻮان ﯾﮏ ﮔﺮوه ،داﻧﺸﺠﻮﯾﺎﻧﯽ ﮐﻪ در اﯾﻦ ﻫﻤﺎﯾﺶ ﺷﺮﮐﺖ ﮐﺮدهﺑﻮدﻧﺪ از
ﺳﺎﯾﺮ داﻧﺸﺠﻮﯾﺎن ﻫﻢ ﺳﻦ ﺧﻮد ﻋﻼﻗﻪ ﺑﯿﺸﺘﺮي ﺑﻪ ﻣﺸﮑﻼت اﺟﺘﻤﺎﻋﯽ وﺳﯿﻊﺗﺮ
ﻧﺸﺎندادﻧﺪ.
 .2ﺑﯿﺸﺘﺮ داﻧﺸﺠﻮﯾﺎن از ﻗﺒﻞ در ﻣﻮرد ﻋﻨﺎوﯾﻦ ﻫﻤﺎﯾﺶ در ﮐﻼسﻫﺎﯾﺸﺎن ﺑﺤﺚ
ﻧﮑﺮدﻧﺪ.
 .3داﻧﺸﺠﻮﯾﺎن از ﺗﻤﺎم ﻣﻨﺎﻃﻖ ﮐﺸﻮر آﻣﺪهﺑﻮدﻧﺪ.
 .4داﻧﺸﺠﻮﯾﺎن ﻓﻘﻂ ﻣﺸﮑﻼت ﮐﺎرﮔﺮي را ﻣﻮرد ﺑﺤﺚ ﻗﺮار دادﻧﺪ.
 .5ﺑﻌﻀﯽ از داﻧﺸﺠﻮﯾﺎن ﺑﺮ اﯾﻦ ﺑﺎورﻧﺪ ﮐﻪ ﺑﺤﺚ در ﻣﻮرد ﻫﻤﺰﯾﺴﺘﯽ

)

)
ن( 1

غ(1

)

)
غ(

18

… Assessing Teachers’ Perceptions of Using Criticality
ﻣﺴﺎﻟﻤﺖآﻣﯿﺰ و راه ﻫﺎي دﺳﺖ ﯾﺎﺑﯽ ﺑﻪ ﺻﻠﺢ ﺟﻬﺎﻧﯽ ﻣﻬﻢ و ﺑﺎ ارزش اﺳﺖ.

در ﻣﺜﺎل ﻗﺒﻞ اﺳﺘﻨﺒﺎط  ،1اﺣﺘﻤﺎﻻً ﺻﺤﯿﺢ اﺳﺖ .زﯾﺮا )ﺑﻪ ﻋﻨﻮان ﯾﮏ ﻧﻈﺮﯾﻪ ﻋﻤﻮﻣﯽ( ﺑﯿﺸﺘﺮ ﻣﺮدم در ﺳﻨﯿﻦ ﺟﻮاﻧﯽ ﺑﻪ
ﻣﺸﮑﻼت و ﻣﺴﺎﯾﻞ ﺑﺰرگ اﺟﺘﻤﺎﻋﯽ ﺗﻮﺟﻪ زﯾﺎدي ﻧﻤﯽﮐﻨﻨﺪ .اﻃﻼﻋﺎت داده ﺷﺪه اﯾﻦ اﺳﺘﻨﺒﺎط را ﻧﻤﯽﺗﻮان ﮐﺎﻣﻼً ﺻﺤﯿﺢ در ﻧﻈﺮ
ﮔﺮﻓﺖ زﯾﺮا اﻃﻼﻋﺎت داده ﺷﺪه ﻧﺸﺎندﻫﻨﺪه اﯾﻦ ﮐﻪ ﺑﻘﯿﻪ ﺟﻮاﻧﺎن ﭼﻘﺪر ﺑﻪ اﯾﻦ ﻣﻮارد اﻫﻤﯿﺖ ﻣﯽدﻫﻨﺪ ﻧﯿﺴﺖ .ﻫﻤﭽﻨﯿﻦ ﻣﻤﮑﻦ اﺳﺖ
ﺑﻌﻀﯽ داﻧﺸﺠﻮﯾﺎن ﻓﻘﻂ ﺑﻪ ﺧﺎﻃﺮ ﮔﺮدش و ﺗﻔﺮﯾﺢ داوﻃﻠﺐ ﺷﺮﮐﺖ در ﻫﻤﺎﯾﺶ ﺷﺪهﺑﺎﺷﻨﺪ.
اﺳﺘﻨﺒﺎط  2اﺣﺘﻤﺎﻻ ﻏﻠﻂ )غ( اﺳﺖ ،زﯾﺮا آﮔﺎﻫﯽ داﻧﺸﺠﻮﯾﺎن ﻧﺴﺒﺖ ﺑﻪ اﯾﻦ ﻋﻨﺎوﯾﻦ اﺣﺘﻤﺎﻻً ﺗﺎ ﺣﺪودي در اﺛﺮ ﺑﺤﺚ ﺑﺎ اﺳﺎﺗﯿﺪ
و ﻫﻢ ﮐﻼﺳﯽﻫﺎ ﺑﻪ وﺟﻮد آﻣﺪهاﺳﺖ.
ﺑﺮاي اﺳﺘﻨﺒﺎط  3ﻫﯿﭻ دﻟﯿﻠﯽ وﺟﻮد ﻧﺪارد ،ﺑﻨﺎﺑﺮاﯾﻦ ﻗﻀﺎوت در ﻣﻮرد اﯾﻦ ﻣﻄﻠﺐ اﻃﻼﻋﺎت ﻧﺎﮐﺎﻓﯽ )ن( اﺳﺖ.
اﺳﺘﻨﺒﺎط  4ﻗﻄﻌﺎً ﻏﻠﻂ اﺳﺖ ،زﯾﺮا در ﻣﺘﻦ آﻣﺪهاﺳﺖ ﮐﻪ ﻋﻨﺎوﯾﻨﯽ در ارﺗﺒﺎط ﺑﺎ ﻫﻤﺰﯾﺴﺘﯽ ﻣﺴﺎﻟﻤﺖآﻣﯿﺰ و راهﻫﺎي دﺳﺖﯾﺎﺑﯽ
ﺑﻪ ﺻﻠﺢ ﺟﻬﺎﻧﯽ ﺑﺮاي ﺑﺤﺚ اﻧﺘﺨﺎب ﺷﺪهﺑﻮد.
اﺳﺘﻨﺒﺎط  5ﺑﻪ ﻃﻮر دﻗﯿﻖ ﻣﻄﺎﺑﻖ ﺑﺎ اﻃﻼﻋﺎت داده ﺷﺪهاﺳﺖ و ﺑﻨﺎﺑﺮاﯾﻦ ﺻﺤﯿﺢ )ص( ﻣﯽﺑﺎﺷﺪ.
در ﺗﻤﺮﯾﻨﺎت اﯾﻦ ﺑﺨﺶ ﻣﻤﮑﻦاﺳﺖ ﺑﯿﺶ از ﯾﮏ اﺳﺘﻨﺒﺎط ﻫﺮ ﻋﺒﺎرت دادهﺷﺪه ،ﺻﺤﯿﺢ )ص( ،ﻏﻠﻂ )غ( ،اﺣﺘﻤﺎﻻ ﺻﺤﯿﺢ
)ص (1ﯾﺎ اﺣﺘﻤﺎﻻ ﻏﻠﻂ )غ (1ﯾﺎ اﻃﻼﻋﺎت ﻧﺎﮐﺎﻓﯽ )ن( ﺑﺎﺷﺪ ﺗﺎ از ﻫﺮﮔﻮﻧﻪ ﭘﯿﺶﻓﺮض ﺟﻠﻮﮔﯿﺮي ﮐﻨﺪ .ﺑﻨﺎﺑﺮاﯾﻦ ﺑﺎﯾﺪ در ﻣﻮرد ﻫﺮ
اﺳﺘﻨﺒﺎط ﺑﻪ ﻃﻮر ﺟﺪاﮔﺎﻧﻪ ﻗﻀﺎوت ﻧﻤﺎﯾﯿﺪ.
ﺳﺘﻮﻧﯽ ﮐﻪ ﻓﮑﺮ ﻣﯽﮐﻨﯿﺪ ﻣﻬﻢﺗﺮﯾﻦ ﻗﻀﺎوت در ﻣﻮرد ﻫﺮ اﺳﺘﻨﺒﺎط اﺳﺖ ،ﻋﻼﻣﺖ ﺑﺰﻧﯿﺪ.
ﮔﺰاره ﻫﺎ و ﮔﻮﯾﻪ ﻫﺎ
ﮔﺰاره :در ﻃﯽ ﺳﺎل ﻫﺎي ﺟﻨﮓ ﺟﻬﺎﻧﯽ دوم ﯾﮑﯽ از ﮐﺸﻮرﻫﺎي درﮔﯿﺮ ﺟﻨﮓ ،آزﻣﺎﯾﺸﯽ ﺑﻪ ﻧﺎم ”ﻋﻤﻠﯿﺎت ﺑﺮﻓﯽ“ را ﻃﺮحرﯾﺰي
ﮐﺮد ﺗﺎ درﯾﺎﺑﺪ ﮐﺪام ﮔﺮوه از ﻧﯿﺮوﻫﺎي ارﺗﺶ ﺗﺤﺖ ﺷﺮاﯾ ﻂ آب و ﻫﻮاي ﺳﺮد و ﺳﺮﻣﺎي ﺷﺪﯾﺪ و ﻃﺎﻗﺖﻓﺮﺳﺎ ﺑﻬﺘﺮ ﻋﻤﻞ ﻣﯽﮐﻨﻨﺪ .ﺑﺮﺧﯽ
ﻋﻮاﻣﻞ ﻣﻮرد ﺗﺤﻘﯿﻖ ﻋﺒﺎرت ﺑﻮدﻧﺪ از :وزن ،ﺳﻦ ،ﻓﺸﺎر ﺧﻮن ،ﺷﺮاﯾﻂ ﻣﺤﯿﻄﯽ زادﮔﺎه ﯾﺎ ﻣﺤﻞ زﻧﺪﮔﯽ .ﺗﻤﺎم ﺷﺮﮐﺖﮐﻨﻨﺪﮔﺎن در
”ﻋﻤﻠﯿﺎت ﺑﺮﻓﯽ“ در ﯾﮏ دوره آﻣﻮزﺷﯽ ﻣﺮﺑﻮط ﺑﻪ ﻧﺤﻮه زﻧﺪهﻣﺎﻧﺪن و اداﻣﻪ ﻓﻌﺎﻟﯿﺖ در ﺳﺮﻣﺎي ﺷﺪﯾﺪ ﺷﺮﮐﺖ ﮐﺮدﻧﺪ .در ﻧﺘﯿﺠﻪ ﻋﻮاﻣﻞ
زﯾﺮ ﺑﻪ ﻋﻨﻮان ﻋﻮاﻣﻞ ﻣﺘﻤﺎﯾﺰﮐﻨﻨﺪه اﻓﺮاد ﻣﻮﻓﻖ و ﻧﺎﻣﻮﻓﻖ ﻣﺸﺨﺺ ﺷﺪ :اﺷﺘﯿﺎق ﺑﻪ ﺷﺮﮐﺖ در ﺗﺠﺮﺑﻪ ،ﻣﯿﺰان آﮔﺎﻫﯽ و ﻣﻬﺎرت در ارﺗﺒﺎط
ﺑﺎ ﻧﺤﻮه زﻧﺪﮔﯽ و ﺣﻔﻆ ﺣﯿﺎت ﺗﺤﺖ ﺷﺮاﯾﻂ ﺟﻮي ﺳﺮد.
ﮔﻮﯾﻪﻫﺎ
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 .1ﺑﻪ رﻏﻢ دوره آﻣﻮزﺷﯽ ﮐﻪ ﺑﺮاي ﺗﻤﺎم ﺷﺮﮐﺖﮐﻨﻨﺪﮔﺎن در ”ﻋﻤﻠﯿﺎت ﺑﺮﻓﯽ“
ﮔﺬاﺷﺘﻪ ﺷﺪهﺑﻮد ﺑﺮﺧﯽ از ﺷﺮﮐﺖﮐﻨﻨﺪﮔﺎن داﻧﺶ و ﻣﻬﺎرت ﺑﯿﺸﺘﺮي در ﻣﻮرد
اداﻣﻪ ﺣﯿﺎت در ﺷﺮاﯾﻂ ﺳﺮد از ﺧﻮد ﻧﺸﺎن دادﻧﺪ.
 .2ﻧﯿﺮوﻫﺎي ﻣﺴﻠﺢ ﭼﻨﯿﻦ ﻋﻘﯿﺪهداﺷﺘﻨﺪ ﮐﻪ ﻣﻤﮑﻦاﺳﺖ روزي ﻋﻤﻠﯿﺎت ﻧﻈﺎﻣﯽ
در ﻣﺤﯿﻄﯽ ﻧﻈﯿﺮ ﻣﺤﯿﻂ ﻣﻮرد آزﻣﺎﯾﺶ ﭘﯿﺎدهﺷﻮد.
 .3ﻋﺪه زﯾﺎدي از اﻓﺮاد ﺷﺮﮐﺖﮐﻨﻨﺪه در ”ﻋﻤﻠﯿﺎت ﺑﺮﻓﯽ“ از اﯾﻦ ﻋﻤﻠﯿﺎت ﺑﻪ
ﺷﺪت ﻧﺎراﺿﯽ ﺑﻮدﻧﺪ.
 .4ﺑﻪ ﻋﻨﻮان ﯾﮏ ﮔﺮوه ،اﻓﺮادي ﮐﻪ در ﻣﻨﺎﻃﻖ ﺳﺮدﺳﯿﺮ ﺑﻪ دﻧﯿﺎ آﻣﺪه و ﺑﺰرگ
ﺷﺪهﺑﻮدﻧﺪ ،ﻣﻮﻓﻖﺗﺮ از اﻓﺮاد ﻣﺘﻌﻠﻖ ﺑﻪ ﻣﻨﺎﻃﻖ ﮔﺮﻣﺴﯿﺮ در ﺷﺮاﯾﻂ ﺳﺮد
ﻋﻤﻞﮐﺮدﻧﺪ.
 .5ﺗﻌﺪاد ﺷﺮﮐﺖ ﮐﻨﻨﺪﮔﺎﻧﯽ ﮐﻪ وزن و ﻓﺸﺎر ﺧﻮن ﻃﺒﯿﻌﯽ داﺷﺘﻨﺪ ﺑﻪ ﺻﻮرت
آﺷﮑﺎري ﺑﯿﺶ از ﺷﺮﮐﺖﮐﻨﻨﺪﮔﺎن در ﻋﻤﻠﯿﺎت ﺑﺮﻓﯽ ﺑﻮد.
ﮔﺰاره :آﻗﺎي ﻣﺤﻤﺪي ﮐﻪ در ﺷﻬﺮ ﺻﺎﺣﺐ ﯾﮏ ﻣﺆﺳﺴﻪ اﻧﺘﺸﺎراﺗﯽ اﺳﺖ ،ﺑﺮاي ﭼﻨﺪﻣﯿﻦ ﺑﺎر در ﻃﯽ ﺳﺎلﻫﺎي ﮔﺬﺷﺘﻪ ﺑﻪ ﺟﺮم
اﯾﻦ ﮐﻪ ﺳﻬﻤﯿﻪ ﻣﺎﻫﺎﻧﻪ ﮐﺎﻏﺬ ﺧﻮد را در ﺑﺎزار آزاد ﺑﻪ ﻓﺮوش رﺳﺎﻧﺪهاﺳﺖ ،ﺑﻪ دادﮔﺎه اﺣﻀﺎر ﺷﺪ .او ﺑﺎز ﻫﻢ ﺑﻪ ﺟﺮم ﺧﻮد اﻋﺘﺮاف ﮐﺮد و
ﻣﻄﺎﺑﻖ ﺑﺎ دﻓﻌﺎت ﻗﺒﻞ ﺑﻪ ﺣﺪاﮐﺜﺮ ﺟﺮﯾﻤﻪ ﯾﻌﻨﯽ ﭘﺮداﺧﺖ  50ﻫﺰار ﺗﻮﻣﺎن ﻣﺤﮑﻮم ﺷﺪ.
ﮔﻮﯾﻪﻫﺎ
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 .6ﺑﺮﺧﯽ ﻣﺎه ﻫﺎ ﺑﻪ ﻧﻔﻊ آﻗﺎي ﻣﺤﻤﺪي ﺑﻮده ﮐﻪ ﺣﺘﯽ ﺑﺎ وﺟﻮد اﺣﺘﻤﺎل ﭘﺮداﺧﺖ
ﺟﺮﯾﻤﻪ ،ﺳﻬﻤﯿﻪ ﮐﺎﻏﺬ اﻧﺘﺸﺎراﺗﯽ ﺧﻮد را در ﺑﺎزار آزاد ﺑﻔﺮوﺷﺪ.
 .7ﭼﺎﭘﺨﺎﻧﻪ آﻗﺎي ﻣﺤﻤﺪي در ﻣﺤﺪوده ﻗﺎﻧﻮﻧﯽ ﺷﻬﺮ ﻣﺸﻬﺪ اداره ﻣﯽﺷﺪ.
 .8آﻗﺎي ﻣﺤﻤﺪي ﺑﻪ اﻣﯿﺪ اﻣﮑﺎن ﻓﺮار از ﭼﻨﮓ ﻗﺎﻧﻮن ﺑﺎرﻫﺎ ﻗﺎﻧﻮن ”ﻣﻨﻊ ﻓﺮوش
ﺳﻬﻤﯿﻪ ﮐﺎﻏﺬ اﻧﺘﺸﺎراﺗﯽ در ﺑﺎزار آزاد“ را زﯾﺮ ﭘﺎ ﮔﺬاﺷﺘﻪاﺳﺖ.
 .9ﺟﺮﯾﻤﻪ  50ﻫﺰار ﺗﻮﻣﺎﻧﯽ ﺑﺮاي ﺗﻨﺒﯿﻪ ﺗﺨﻠﻒ ﭼﺎﭘﺨﺎﻧﻪﻫﺎي واﻗﻊ در ﻣﺤﺪوده
ﺷﻬﺮ ﮐﺎﻣﻼً ﻣﺆﺛﺮ ﺑﻮد.
 .10ﺑﺮاي ﯾﮏ ﻓﺼﻞ در ﻃﯽ ﺳﺎل ﺟﺎري ،آﻗﺎي ﻣﺤﻤﺪي ﻗﺎﻧﻮن ﻓﻮق را ﻫﺮ ﻣﺎه
رﻋﺎﯾﺖ ﮐﺮد.

ﮔﺰاره :ﭼﻨﺪي ﻗﺒﻞ در ﻣﺸﻬﺪ ﺟﻤﻌﯿﺘﯽ ﮔﺮد ﻫﻢ ﺟﻤﻊ آﻣﺪﻧﺪ ﺗﺎ ﺳﺨﻨﺎن رﺋﯿﺲ ﺟﺪﯾﺪ اداره ﺗﻌﺎون اﺳﺘﺎن ﺧﺮاﺳﺎن را ﺑﺸﻨﻮﻧﺪ .وي
اﻇﻬﺎر داﺷﺖ :ﻣﻦ ﺗﻘﺎﺿﺎ ﻣﯽﮐﻨﻢ ﮐﻪ ﺷﺮﮐﺖ ﺗﻌﺎوﻧﯽ ﻫﺎي ﻣﺮدﻣﯽ ﻧﻘﺶ ﺧﻮد را در زﻣﯿﻨﻪ رﺷﺪ ﺷﻬﺮي و رﻓﺎه اﺟﺘﻤﺎﻋﯽ ﺑﻪ ﻃﻮر ﮐﺎﻣﻞ
اﯾﻔﺎ ﻧﻤﺎﯾﻨﺪ .ﻣﻦ اﺻﺮار دارم ﮐﻪ آن ﻫﺎ ﺳﻬﻢ اﻋﻀﺎ را اﻓﺰاﯾﺶ دﻫﻨﺪ و ﻫﺮﭼﻪ زودﺗﺮ ﺗﺤﺖ ﭘﻮﺷﺶ اداره ﮐﻞ ﺗﻌﺎون ﻗﺮار ﮔﯿﺮﻧﺪ .ﺳﻪ ﻣﺎه
ﺑﻌﺪ ،ﺗﻤﺎم ﺷﺮﮐﺖ ﻫﺎي ﺗﻌﺎوﻧﯽ ﻣﺮدﻣﯽ ﺗﺤﺖ ﭘﻮﺷﺶ اداره ﮐﻞ ﺗﻌﺎون اﺳﺘﺎن ﻗﺮارﮔﺮﻓﺘﻨﺪ .ﻧﻤﺎﯾﻨﺪﮔﺎن اﯾﻦ ﺗﻌﺎوﻧﯽﻫﺎ ﺑﻪ اﺗﻔﺎق ﺳﺎﯾﺮ
اﻋﻀﺎي ﺷﺮﮐﺖﻫﺎي ﺗﻌﺎوﻧﯽ ﮐﺎرﻣﻨﺪي ﻧﻈﺮاﺗﺸﺎن را اﺑﺮاز ﮐﺮدﻧﺪ ،ﻓﻌﺎﻻﻧﻪ در ﭘﺮوژهﻫﺎي ﭘﯿﺸﺒﺮد ﺷﻬﺮي ﺷﺮﮐﺖ ﻧﻤﻮده و ﺑﻪ اداره ﺗﻌﺎوﻧﯽ
ﮐﻞ اﺳﺘﺎن ﮐﻤﮏ ﮐﺮدﻧﺪ ﺗﺎ ﺑﻪ اﻫﺪاف ﻣﺮﺑﻮط دﺳﺖﯾﺎﺑﺪ.
ﮔﻮﯾﻪﻫﺎ
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 .11ﻧﻤﺎﯾﻨﺪﮔﺎن ﺷﺮﮐﺖ ﺗﻌﺎوﻧﯽﻫﺎي ﻣﺮدﻣﯽ و اﻋﻀﺎي ﺷﺮﮐﺖ ﺗﻌﺎوﻧﯽﻫﺎي
ﮐﺎرﻣﻨﺪي از ﻃﺮﯾﻖ ﻣﻼﻗﺎت ﻫﺎﯾﯽ ﮐﻪ در اداره ﮐﻞ ﺗﻌﺎون داﺷﺘﻨﺪ ،از ﻧﻘﻄﻪ
ﻧﻈﺮات ﯾﮑﺪﯾﮕﺮ ﻣﻄﻠﻊ ﺷﺪﻧﺪ.
 .12ﻣﺸﺎرﮐﺖ ﻓﻌﺎل ﺷﺮﮐﺖ ﺗﻌﺎوﻧﯽﻫﺎ در ﺗﺨﺼﯿﺺ ﮐﺎﻻﻫﺎي ﺗﻌﺎوﻧﯽ ﺟﺪالﻫﺎ و
ﺑﺤﺚﻫﺎي ﺧﺮﯾﺪار و ﻓﺮوﺷﻨﺪه را ﮐﺎﻫﺶ داد.
 .13ﻣﺸﺎرﮐﺖ ﻓﻌﺎل ﺷﺮﮐﺖ ﺗﻌﺎوﻧﯽﻫﺎ ،ﺑﻪ ﺑﺴﯿﺎري از ﻣﺒﺎﺣﺜﺎت در ﺗﻤﺎم
ﺟﻠﺴﺎت ﮐﻞ اداره ﺗﻌﺎون ﺧﺎﺗﻤﻪ داد.
 .14ﺑﯿﺸﺘﺮ ﻧﻤﺎﯾﻨﺪﮔﺎن ﺷﺮﮐﺖ ﺗﻌﺎوﻧﯽﻫﺎي ﻣﺮدﻣﯽ از اﯾﻦ ﮐﻪ ﺗﺤﺖ ﭘﻮﺷﺶ
اداره ﮐﻞ ﺗﻌﺎون اﺳﺘﺎن درآﻣﺪهاﻧﺪ ﭘﺸﯿﻤﺎن ﺑﻮدﻧﺪ.
 .15ﺑﺮﺧ ﯽ از ﻣﺴﺌﻮﻻن اداره ﺗﻌﺎوﻧﯽ ﮐﻞ اﺣﺴﺎس ﻣﯽﮐﺮدﻧﺪ ﮐﻪ درﺧﻮاﺳﺖ
رﺋﯿﺲ ﺟﺪﯾﺪ آنﻫﺎ از ﺷﺮﮐﺖ ﺗﻌﺎوﻧﯽﻫﺎي ﻣﺮدﻣﯽ ﺑﺮاي ﭘﯿﻮﺳﺘﻦ ﺑﻪ اداره ﮐﻞ
ﺗﻌﺎون ﻏﯿﺮ ﻋﺎﻗﻼﻧﻪ ﺑﻮدهاﺳﺖ.
 .16رﺋﯿﺲ ﺟﺪﯾﺪ در ﺳﺨﻨﺎن ﺧﻮد ﺧﺎﻃﺮ ﻧﺸﺎنﮐﺮد ﮐﻪ ﺷﺮﮐﺖ ﺗﻌﺎوﻧﯽﻫﺎي
ﻣﺮدﻣﯽ ﻫﻨﻮز ﮐﺎﻣﻼً ﻧﻘﺶ ﺧﻮد را در اﻣﺮ ﭘﯿﺸﺒﺮد ﻣﺴﺎﺋﻞ ﺷﻬﺮي اﯾﻔﺎ ﻧﻨﻤﻮدهاﻧﺪ.
آزﻣﻮن  :2ﺷﻨﺎﺳﺎﯾﯽ ﻣﻔﺮوﺿﺎت
ﻣﻔﺮوض ﻋﺒﺎرﺗﯽ اﺳﺖ ﮐﻪ از ﭘﯿﺶ در ﻧﻈﺮ ﮔﺮﻓﺘﻪ ﻣﯽ ﺷﻮد ،ﺑﺪﯾﻬﯽ ﻓﺮض ﺷﺪه و ﯾﺎ ﺑﺮاي ﭘﺬﯾﺮﻓﺘﻪﺷﺪن ﭘﯿﺸﻨﻬﺎد ﻣﯽﮔﺮدد.
وﻗﺘﯽ ﻣﯽﮔﻮﯾﯿﺪ ﻣﻦ در ﻣﺮداد ﻣﺎه ﻓﺎرغاﻟﺘﺤﺼﯿﻞ ﺧﻮاﻫﻢﺷﺪ ،ﻓﺮض ﻣﯽﮐﻨﯿﺪ ﺗﺎ ﻣﺮداد ﻣﺎه زﻧﺪه ﺧﻮاﻫﯿﺪﺑﻮد و ﯾﺎ داﻧﺸﮑﺪه
ﻓﺎرغاﻟﺘﺤﺼﯿﻠﯽ ﺷﻤﺎ را ﺗﺎ ﻣﺮداد اﻋﻼم ﺧﻮاﻫﺪﮐﺮد و ﻣﻮاردي از اﯾﻦ ﻗﺒﯿﻞ.
در ذﯾﻞ ﺗﻌﺪادي ﻋﺒﺎرت آﻣﺪهاﺳﺖ .ﺑﻪ دﻧﺒﺎل ﻫﺮ ﻋﺒﺎرت ﻣﻔﺮوﺿﺎت ﭘﯿﺸﻨﻬﺎدي ﻣﺘﻌﺪدي آﻣﺪهاﺳﺖ .ﺷﻤﺎ ﺑﺎﯾﺪ در ﻣﻮرد ﻫﺮ
ﻓﺮض ﻣﺸﺨﺺ ﮐﻨﯿﺪ ﮐﻪ آﯾﺎ ﻓﺮد در ﻫﻨﮕﺎم اراﺋﻪ ﻋﺒﺎرت ذﮐﺮ ﺷﺪه ،واﻗﻌﺎً ﭼﻨﺎن ﻓﺮﺿﯽ ﻣﯽﺳﺎزد ﯾﻌﻨﯽ دﻟﯿﻞ ﻗﺎﻧﻊﮐﻨﻨﺪهاي ﺑﺮاي
ﭘﺬﯾﺮﻓﺘﻪﺷﺪن آن دارد ﯾﺎ ﺧﯿﺮ .اﮔﺮ ﻓﮑﺮ ﻣﯽﮐﻨﯿﺪ ﻓﺮض اراﺋﻪﺷﺪه در ارﺗﺒﺎط ﺑﺎ ﻋﺒﺎرت ﻗﺎﺑﻞ ﭘﺬﯾﺮشاﺳﺖ ،ﺧﺎﻧﻪ ﻣﺮﺑﻮﻃﻪ در زﯾﺮ ﻓﺮض
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ﺳﺎزﮔﺎر را اﻧﺘﺨﺎب ﮐﻨﯿﺪ و اﮔﺮ ﻓﺮض ﻟﺰوﻣﺎً در ارﺗﺒﺎط ﺑﺎ ﻋﺒﺎرت ذﮐﺮ ﺷﺪه ﻗﺎﺑﻞ ﭘﺬﯾﺮشﻧﯿﺴﺖ ،ﻓﺮض ﻧﺎﺳﺎزﮔﺎر را ﻋﻼﻣﺖ ﺑﺰﻧﯿﺪ .ﺑﻪ
ﺧﺎﻃﺮ داﺷﺘﻪ ﺑﺎﺷﯿﺪ ﻫﺮ ﻓﺮض را ﺑﻪ ﻃﻮر ﺟﺪاﮔﺎﻧﻪ ﺑﺎﯾﺪ ﻣﻮرد ﺑﺮرﺳﯽ ﻗﺮاردﻫﯿﺪ .در زﯾﺮ ﻣﺜﺎﻟﯽ آﻣﺪهاﺳﺖ.
ﻣﺜﺎل
ﮔﺰاره :ﻣﺎ ﺑﺎﯾﺪ ﺑﺮاي رﺳﯿﺪن ﺑﻪ آﻧﺠﺎ در وﻗﺖ ﺻﺮﻓﻪ ﺟﻮﯾﯽ ﮐﻨﯿﻢ ،ﺑﻨﺎﺑﺮاﯾﻦ ﺑﻬﺘﺮ اﺳﺖ ﺑﺎ ﻫﻮاﭘﯿﻤﺎ ﺑﺮوﯾﻢ.
ﺳﺎزﮔﺎر

ﻓﺮضﻫﺎي ﭘﯿﺸﻨﻬﺎدي

ﻧﺎﺳﺎزﮔﺎر

 .1ﻣﺴﺎﻓﺮت ﺑﺎ ﻫﻮاﭘﯿﻤﺎ ﮐﻤﺘﺮ از وﺳﺎﯾﻞ ﺣﻤﻞ و ﻧﻘﻞ وﻗﺖ ﻣﯽﮔﯿﺮد.
)در ﻋﺒﺎرت ﺑﺎﻻ ﭼﻨﯿﻦ ﻓﺮض ﺷﺪه اﺳﺖ ﮐﻪ ﺳﺮﻋﺖ ﺑﯿﺸﺘﺮ ﻫﻮاﭘﯿﻤﺎ ﻧﺴﺒﺖ ﺑﻪ ﺳﺎﯾﺮ وﺳﺎﯾﻞ ﺣﻤﻞ و ﻧﻘﻞ،
ﮔﺮوه را ﻗﺎدر ﻣﯽﺳﺎزد ﮐﻪ در زﻣﺎن ﮐﻮﺗﺎهﺗﺮي ﺑﻪ ﻣﻘﺼﺪ ﺑﺮﺳﻨﺪ(.
 .2ﺑﺮاي ﻣﺎ اﻣﮑﺎن ﭘﺮواز ﺑﻪ وﺳﯿﻠﻪ ﻫﻮاﭘﯿﻤﺎ ﺣﺪاﻗﻞ ﺑﺮاي ﺑﺨﺸﯽ از ﻣﺴﯿﺮ ﻣﻨﺘﻬﯽ ﺑﻪ ﻣﻘﺼﺪ وﺟﻮد دارد
)اﯾﻦ ﺟﻤﻠﻪ ﻟﺰوﻣﺎً در ﻋﺒﺎرت ﻓﻮق ﻓﺮض ﺷﺪهاﺳﺖ؛ زﯾﺮا ﺑﻪ ﻣﻨﻈﻮر ﺻﺮﻓﻪﺟﻮﯾﯽ در وﻗﺖ ،ﺑﻪ وﺳﯿﻠﻪ
ﻣﺴﺎﻓﺮت ﺑﺎ ﻫﻮاﭘﯿﻤﺎ ﺑﺎﯾﺪ اﻣﮑﺎن ﭘﺮواز ﻫﻮاﭘﯿﻤﺎ در ﻣﺴﯿﺮ ﻣﺮﺑﻮﻃﻪ وﺟﻮد داﺷﺘﻪ ﺑﺎﺷﺪ(.
 .3ﻣﺴﺎﻓﺮت ﺑﺎ ﻫﻮاﭘﯿﻤﺎ از ﻣﺴﺎﻓﺮت ﺑﺎ ﻗﻄﺎر راﺣﺖﺗﺮ اﺳﺖ) .اﯾﻦ ﻓﺮﺿﯿﻪ در ﻋﺒﺎرت ﻓﻮق وﺟﻮد ﻧﺪارد.
ﻋﺒﺎرت در ﻣﻮرد ﺻﺮﻓﻪﺟﻮﯾﯽ در وﻗﺖ اﺳﺖ و ﻫﯿﭻ ﻧﮑﺘﻪاي در ﻣﻮرد راﺣﺘﯽ ﯾﺎ در ارﺗﺒﺎط ﺑﺎ ﺳﺎﯾﺮ
روشﻫﺎي ﻣﺴﺎﻓﺮت ذﮐﺮ ﻧﺸﺪهاﺳﺖ(.
ﮔﺰارهﻫﺎ و ﻓﺮضﻫﺎي ﭘﯿﺸﻨﻬﺎدي
ﮔﺰاره :در دراز ﻣﺪت ،راهﻫﺎي ﺑﯿﺸﺘﺮي ﺑﺮاي اﺳﺘﻔﺎده از اﻧﺮژي اﺗﻤﯽ ﮐﺸﻒ ﺧﻮاﻫﺪﺷﺪ ،ﮐﻪ اﯾﻦ اﻣﺮ ﺑﺎﻋﺚ ﺧﻮﺷﺒﺨﺘﯽ ﺑﺸﺮ
ﻣﯽﮔﺮدد.
ﻓﺮضﻫﺎي ﭘﯿﺸﻨﻬﺎدي

ﺳﺎزﮔﺎر

ﻧﺎﺳﺎزﮔﺎر

 .17راهﻫﺎي ﻣﻔﯿﺪ دﯾﮕﺮي ﺑﺮاي اﺳﺘﻔﺎده از اﻧﺮژي اﺗﻤﯽ ﮐﺸﻒ ﺧﻮاﻫﺪﺷﺪ.
 .18ﮐﺸﻒ راهﻫﺎي ﺟﺪﯾﺪ اﺳﺘﻔﺎده از اﻧﺮژي اﺗﻤﯽ ﻧﯿﺎزﻣﻨﺪ ﺳﺮﻣﺎﯾﻪﮔﺬاري دراز ﻣﺪت اﺳﺖ.
 .19اﺳﺘﻔﺎده از اﻧﺮژي اﺗﻤﯽ ،ﺧﻄﺮات ﺟﺪي درﺑﺮدارد.
ﮔﺰاره :ﻣﺎ ﺑﺎﯾﺪ ﺑﻪ ﺷﻬﺮ ﻣﺸﻬﺪ ﻧﻘﻞ ﻣﮑﺎن ﮐﻨﯿﻢ ،زﯾﺮا آﻧﺠﺎ ﺑﻪ دﻟﯿﻞ ﻫﺰﯾﻨﻪ ﭘﺎﯾﯿﻦﺗﺮ ﺑﺮاي زﻧﺪﮔﯽ ﻣﻨﺎﺳﺐﺗﺮ اﺳﺖ.
ﻓﺮضﻫﺎي ﭘﯿﺸﻨﻬﺎدي

ﺳﺎزﮔﺎر

ﻧﺎﺳﺎزﮔﺎر

 .20ﻫﺰﯾﻨﻪ ﭘﺎﯾﯿﻦ زﻧﺪﮔﯽ ،ﻧﺸﺎﻧﮕﺮ ﻧﺤﻮه ﻣﺪﯾﺮﯾﺖ ﻣﺆﺛﺮ ﺷﻬﺮ اﺳﺖ.
 .21ﯾﮑﯽ از ﻧﮑﺎت ﻗﺎﺑﻞ ﺗﻮﺟﻪ در ارﺗﺒﺎط ﺑﺎ اﻧﺘﺨﺎب ﻣﺤﻞ زﻧﺪﮔﯽ ،ﻫﺰﯾﻨﻪ زﻧﺪﮔﯽ ﭘﺎﯾﯿﻦ اﺳﺖ.
 .22اﻏﻠﺐ ﺷﻬﺮوﻧﺪان ﺷﻬﺮ ﻣﺸﻬﺪ از ﻣﺴﺌﻮﻟﯿﻦ ﻓﻌﻠﯽ راﺿﯽ ﻫﺴﺘﻨﺪ.
ﮔﺰاره :ﻣﺎ ﺧﻮد را ﺑﻪ ﻃﻮر دﺳﺘﻪ ﺟﻤﻌﯽ درﮔﯿﺮ ﯾﮏ زﻧﺪﮔﯽ ﻏﯿﺮ ﻃﺒﯿﻌﯽ ،ﭘﺮ ﻓﺸﺎر و ﺧﻄﺮﻧﺎك ﮐﺮدهاﯾﻢ و اداره اﻣﻮر ﺧﻮدﻣﺎن را
ﺑﻪ روﻧﺪﻫﺎي ﻃﺒﯿﻌﯽ ،ﺑﻪ دﺳﺖ ﻣﺎﺷﯿﻦﻫﺎ ﺳﭙﺮدهاﯾﻢ.
ﻓﺮضﻫﺎي ﭘﯿﺸﻨﻬﺎدي

ﺳﺎزﮔﺎر

ﻧﺎﺳﺎز
ﮔﺎر

 .23ﻣﺎ ﻣﯽ ﺗﻮاﻧﯿﻢ در ﺑﺮاﺑﺮ ﯾﮏ زﻧﺪﮔﯽ ﻏﯿﺮ ﻃﺒﯿﻌﯽ و ﭘﺮ ﻓﺸﺎر ﻣﻘﺎوﻣﺖ ﮐﻨﯿﻢ.
 .24روش زﻧﺪﮔﯽ ﮐﻪ ﻣﺎ ﺑﻪ آن ﺧﻮد ﮔﺮﻓﺘﻪاﯾﻢ ،ﺑﺎ روﺷﯽ ﮐﻪ ﻣﻮردﻧﻈﺮ اﻧﺴﺎن ﺑﻮدهاﺳﺖ ،ﻫﻤﺎﻫﻨﮓ ﻧﯿﺴﺖ.
 .25ﺷﺘﺎب ﺗﻨﺪ زﻧﺪﮔﯽ ﻣﺎ را ﺑﺮاي رﺳﯿﺪن ﺑﻪ اﻫﺪافﻣﺎن ﮐﻤﮏ ﻧﻤﯽﮐﻨﺪ.
ﮔﺰاره :ﻣﻦ ﻗﺼﺪ دارم ﺑﻪ ﻣﻨﻄﻘﻪاي از ﮐﺸﻮر ﮐﻪ در آن ﺟﺎ وﺑﺎ ﺷﺎﯾﻊ اﺳﺖ ﺳﻔﺮ ﮐﻨﻢ و ﻣﯽﺧﻮاﻫﻢ ﻣﻄﻤﺌﻦ ﺷﻮم ﮐﻪ ﺑﻪ وﺑﺎ
ﻣﺒﺘﻼ ﻧﻤﯽ ﺷﻮم؛ ﺑﻪ ﻫﻤﯿﻦ دﻟﯿﻞ ﺑﺎﯾﺪ ﻗﺒﻞ از ﻋﺰﯾﻤﺖ ،ﺟﻬﺖ واﮐﺴﯿﻨﺎﺳﯿﻮن ﻋﻠﯿﻪ وﺑﺎ ،ﻧﺰد ﭘﺰﺷﮏ ﻣﻌﺎﻟﺞ ﺑﺮوم.
ﻓﺮضﻫﺎي ﭘﯿﺸﻨﻬﺎدي
 .26اﮔﺮ ﻣﻦ واﮐﺴﯿﻨﻪ ﻧﺸﻮم ،ﺑﯿﻤﺎر ﺧﻮاﻫﻢﺷﺪ.

ﺳﺎزﮔﺎر

ﻧﺎﺳﺎزﮔﺎر
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 .27ﺑﻪ وﺳﯿﻠﻪ واﮐﺴﯿﻨﺎﺳﯿﻮن ﻋﻠﯿﻪ وﺑﺎ ،اﺣﺘﻤﺎل اﺑﺘﻼء ﺧﻮد را ﮐﺎﻫﺶ ﻣﯽدﻫﻢ.
 .28وﺑﺎ در اﯾﻦ ﻣﻨﻄﻘﻪ از ﮐﺸﻮر ﻧﺴﺒﺖ ﺑﻪ ﻣﺤﻞ زﻧﺪﮔﯽ ﻣﻦ ﺷﺎﯾﻊﺗﺮ اﺳﺖ.
 .29ﭘﺰﺷﮏ ﻣﯽﺗﻮاﻧﺪ ﺑﺎ واﮐﺴﯿﻨﻪﮐﺮدن ﻣﻦ ،ﻣﺮا ﻣﺪﺗﯽ ﮐﻪ در آن ﻣﻨﻄﻘﻪ ﺑﻪ ﺳﺮ ﻣﯽﺑﺮم ،از اﺑﺘﻼ ﺑﻪ
وﺑﺎ ﻣﺼﻮن ﺑﺪارد.
ﮔﺰاره :ﻣﺎ ﺑﻪ دﻧﺒﺎل ﺟﻨﮓ ﻧﺒﻮده و ﻧﯿﺴﺘﯿﻢ .در ﺟﻨﮓ ﺗﺤﻤﯿﻠﯽ ،ﻋﺮاق آﻏﺎزﮔﺮ ﺟﻨﮓ ﺑﻮد و ﻣﺎ در دﻓﺎع از ﻣﻘﺪﺳﺎت ﺧﻮد وارد
ﺻﺤﻨﻪ ﮐﺎرزار ﺷﺪﯾﻢ.
ﺳﺎزﮔﺎر

ﻓﺮضﻫﺎي ﭘﯿﺸﻨﻬﺎدي

ﻧﺎﺳﺎزﮔﺎر

 .30ﻣﺎ ﺑﻪ ﻫﻤﺰﯾﺴﺘﯽ ﻣﺴﺎﻟﻤﺖآﻣﯿﺰ اﻋﺘﻘﺎد دارﯾﻢ.
 .31زﻣﺎﻧﯽ ﮐﻪ ارزشﻫﺎ و ﻣﻘﺪﺳﺎت ﻣﺎ ﻣﻮرد ﺗﻌﺮض ﻗﺮارﮔﯿﺮﻧﺪ ،دﻓﺎع وﻇﯿﻔﻪ ﻫﻤﻪ اﺳﺖ.
 .32اﻣﮑﺎن ﭘﯿﺮوزي آﻏﺎزﮔﺮ ﺟﻨﮓ ﻏﺎﻟﺒﺎً ﮐﻤﺘﺮ از ﻃﺮﻓﯽ اﺳﺖ ﮐﻪ ﻣﺠﺒﻮر ﺑﻪ ﺟﻨﮕﯿﺪن ﺷﺪه اﺳﺖ.
آزﻣﻮن  :3اﺳﺘﻨﺘﺎج
در اﯾﻦ آزﻣﻮن ﻫﺮ ﺗﻤﺮﯾﻦ ﺷﺎﻣﻞ ﻋﺒﺎرات )ﻣﻘﺪﻣﺎت ﻣﻨﻄﻘﯽ( ﻣﺘﻌﺪدي اﺳﺖ ﮐﻪ ﺑﻪ دﻧﺒﺎل آن ﻧﺘﺎﯾﺞ ﭘﯿﺸﻨﻬﺎدي ﻣﺘﻌﺪدي
آﻣﺪهاﺳﺖ .ﺑﺮاي رﺳﯿﺪن ﺑﻪ ﻫﺪفﻫﺎي اﯾﻦ آزﻣﻮن ،ﻋﺒﺎرات ﻣﻄﺮح ﺷﺪه در ﻫﺮ ﺗﻤﺮﯾﻦ را ﺑﺪون اﺳﺘﺜﻨﺎء ﺻﺤﯿﺢ در ﻧﻈﺮ ﺑﮕﯿﺮﯾﺪ و اوﻟﯿﻦ
ﻧﺘﯿﺠﻪ ﻋﺒﺎرت را ﺑﺨﻮاﻧﯿﺪ .اﮔﺮ ﻓﮑﺮ ﻣﯽﮐﻨﯿﺪ اﯾﻦ ﺟﻤﻠﻪ ﻟﺰوﻣﺎً ﻧﺘﯿﺠﻪ ﻋﺒﺎرت دادهﺷﺪه اﺳﺖ" ،ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ اﺳﺖ" و اﮔﺮ ﻓﮑﺮ ﻣﯽﮐﻨﯿﺪ
اﯾﻦ ﻧﺘﯿﺠﻪ ،ﻧﺘﯿﺠﻪ ﻣﻨﺎﺳﺐ از ﻋﺒﺎرات داده ﺷﺪه ﻧﯿﺴﺖ" ،ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ ﻧﯿﺴﺖ" را ﻋﻼﻣﺖ ﺑﺰﻧﯿﺪ .ﺑﻪ ﻫﻤﯿﻦ ﺗﺮﺗﯿﺐ ﻫﺮﯾﮏ از ﻧﺘﺎﯾﺞ را
ﺑﺨﻮاﻧﯿﺪ و ﻧﻈﺮ ﺑﺪﻫﯿﺪ .ﺳﻌﯽ ﮐﻨﯿﺪ ﭘﯿﺶ داورﯾﺘﺎن ﺑﺮ ﻗﻀﺎوت ﺷﻤﺎ اﺛﺮ ﻧﮕﺬارد .ﻓﻘﻂ ﺑﻪ ﻋﺒﺎرات )ﻣﻔﺮوﺿﺎت( داده ﺷﺪه ﺗﻮﺟﻪ ﮐﺮده و
ﻗﻀﺎوت ﮐﻨﯿﺪ ﮐﻪ آﯾﺎ ﻫﺮ ﻧﺘﯿﺠﻪ ﻟﺰوﻣﺎً از آﻧﻬﺎ ﻧﺘﯿﺠﻪﮔﯿﺮي ﺷﺪه اﺳﺖ ﯾﺎ ﺧﯿﺮ.ﮐﻠﻤﻪ "ﺑﺮﺧﯽ" در ﻫﺮ ﮐﺪام از اﯾﻦ ﻋﺒﺎرات ﺑﻪ ﻣﻌﻨﯽ ﯾﮏ
ﺑﺨﺶ ﯾﺎ ﮐﻤﯿﺖ ﻧﺎﻣﺸﺨﺺ از ﯾﮏ دﺳﺘﻪ از ﭼﯿﺰﻫﺎﺳﺖ"" .ﺑﺮﺧﯽ" ﺑﻪ ﻣﻌﻨﺎي ﺣﺪاﻗﻞ ﯾﮏ ﻗﺴﻤﺖ ﯾﺎ اﺣﺘﻤﺎﻻً ﺗﻤﺎم آن دﺳﺘﻪ اﺳﺖ.
ﺑﻨﺎﺑﺮاﯾﻦ "روزﻫﺎي ﺗﻌﻄﯿﻞ ﺑﺎراﻧﯽاﻧﺪ" ﯾﻌﻨﯽ ﺣﺪاﻗﻞ ﯾﮑﯽ ،اﺣﺘﻤﺎﻻً ﺑﯿﺶ از ﯾﮑﯽ و ﺷﺎﯾﺪ ﺣﺘﯽ ﺗﻤﺎم روزﻫﺎي ﺗﻌﻄﯿﻠﯽ ﺑﺎراﻧﯽ ﺑﺎﺷﻨﺪ.
ﭘﯿﺶ از ﺷﺮوع آزﻣﻮن ﻣﺜﺎل را ﺑﻪ دﻗﺖ ﻣﻄﺎﻟﻌﻪ ﮐﻨﯿﺪ.
ﻣﺜﺎل
ﮔﺰاره :ﺑﺮﺧﯽ روزﻫﺎي ﺗﻌﻄﯿﻞ ﺑﺎراﻧﯽ ﻫﺴﺘﻨﺪ .ﺗﻤﺎم روزﻫﺎي ﺑﺎراﻧﯽ ﮐﺴﻞ ﮐﻨﻨﺪهاﻧﺪ ﺑﻨﺎﺑﺮاﯾﻦ:
اﺳﺖ

ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

ﻧﯿﺴﺖ

 .1ﻫﯿﭻ روز آﻓﺘﺎﺑﯽ ﮐﺴﻞ ﮐﻨﻨﺪه ﻧﯿﺴﺖ )اﯾﻦ ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ ﻧﯿﺴﺖ .ﺷﻤﺎ ﻧﻤﯽﺗﻮاﻧﯿﺪ از روي ﻋﺒﺎرت
داده ﺷﺪه ﺑﮕﻮﯾﯿﺪ ﮐﻪ آﯾﺎ روزﻫﺎي آﻓﺘﺎﺑﯽ ﮐﺴﻞ ﮐﻨﻨﺪه ﻫﺴﺘﻨﺪ ﯾﺎ ﺧﯿﺮ؛ ﺑﺮﺧﯽ ﻣﻤﮑﻦ اﺳﺖ ﺑﺎﺷﻨﺪ(.
 .2ﺑﺮﺧﯽ روزﻫﺎي ﺗﻌﻄﯿﻞ ﮐﺴﻞﮐﻨﻨﺪه ﻫﺴﺘﻨﺪ) .اﯾﻦ ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ اﺳﺖ .ﺑﺮ اﺳﺎس ﻋﺒﺎرت ﻓﻮق
ﺗﻌﻄﯿﻼت ﺑﺎراﻧﯽ ،ﻣﯽﺑﺎﯾﺴﺖ ﮐﺴﻞﮐﻨﻨﺪه ﺑﺎﺷﺪ(.
 .3ﺑﺮﺧﯽ از روزﻫﺎي ﺗﻌﻄﯿﻞ ﮐﺴﻞﮐﻨﻨﺪه ﻧﯿﺴﺘﻨﺪ) .اﯾﻦ ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ ﻧﯿﺴﺖ .اﮔﺮﭼﻪ ﺷﻤﺎ ﻣﻤﮑﻦ
اﺳﺖ ﺑﺪاﻧﯿﺪ ﮐﻪ ﺑﺮﺧﯽ روزﻫﺎي ﺗﻌﻄﯿﻞ ﺑﺴﯿﺎر ﻟﺬتﺑﺨﺶ ﻫﺴﺘﻨﺪ(.
ﮔﺰارهﻫﺎ و ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ
ﮔﺰاره :ﻫﺮﮐﺴﯽ ﮐﻪ ﻃﺮز ﺗﻔﮑﺮ ﻋﻠﻤﯽ داﺷﺘﻪﺑﺎﺷﺪ ،اﻋﺘﻘﺎدي ﺑﻪ ﭘﯿﺸﮕﻮﯾﯽﻫﺎي ﻃﺎﻟﻊ ﺑﯿﻨﯽﻫﺎ )رﻣﺎلﻫﺎ( ﻧﺨﻮاﻫﺪ داﺷﺖ .ﻣﻊ
ذﻟﮏ اﻓﺮاد زﯾﺎدي ﻫﺴﺘﻨﺪ ﮐﻪ ﻣﻌﺘﻘﺪ ﺑﻪ ﻓﺎﻟﻨﺎﻣﻪﻫﺎﯾﯽ ﻫﺴﺘﻨﺪ ﮐﻪ رﻣﺎلﻫﺎ ﺗﻬﯿﻪ ﻣﯽﮐﻨﻨﺪ .ﺑﻨﺎﺑﺮاﯾﻦ:
ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ
 .33اﻓﺮادي ﮐﻪ ﺑﻪ ﻓﺎﻟﻨﺎﻣﻪ اﻋﺘﻘﺎد ﻧﺪارﻧﺪ ،ﻋﻠﻤﯽ ﻓﮑﺮ ﻣﯽﮐﻨﻨﺪ.
.34ﺑﺴﯿﺎري از ﻣﺮدم ﻋﻠﻤﯽ ﻓﮑﺮ ﻧﻤﯽ ﮐﻨﻨﺪ.
 .35ﺑﺮﺧﯽ از اﻓﺮادي ﮐﻪ ﻋﻠﻤﯽ ﻓﮑﺮ ﻣﯽﮐﻨﻨﺪ ،ﺑﻪ ﺑﺮﺧﯽ از ﻃﺎﻟﻊ ﺑﯿﻨﯽﻫﺎ ﻣﻌﺘﻘﺪﻧﺪ.

اﺳﺖ

ﻧﯿﺴﺖ
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ﮔﺰاره :ﺗﻤﺎم اﻋﻀﺎي ﮔﺮوهﻫﺎي ﻣﻮﺳﯿﻘﯽ از ﻧﻮاﺧﺘﻦ ﻣﻮﺳﯿﻘﯽ ﺳﻨﺘﯽ ﻟﺬت ﻣﯽﺑﺮﻧﺪ .ﺗﻤﺎم اﻋﻀﺎي ﮔﺮوهﻫﺎي ﻣﻮﺳﯿﻘﯽ ﺳﺎﻋﺎت
ﻃﻮﻻﻧﯽ را ﺑﻪ ﺗﻤﺮﯾﻦ ﻣﯽﮔﺬارﻧﺪ .ﺑﻨﺎﺑﺮاﯾﻦ:
ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

ﻧﯿﺴﺖ

اﺳﺖ

 .36ﻣﻮﺳﯿﻘﯽدانﻫﺎﯾﯽ ﮐﻪ ﻣﻮﺳﯿﻘﯽ ﺳﻨﺘﯽ ﻣﯽﻧﻮازﻧﺪ از ﺗﻤﺮﯾﻦﻫﺎي ﻃﻮﻻﻧﯽ ﻣﺪت ﺧﺴﺘﻪ و ﮐﺴﻞ ﻣﯽﺷﻮﻧﺪ.
 .37ﺑﺮﺧﯽ ﻣﻮﺳﯿﻘﯽدان ﻫﺎﯾﯽ ﮐﻪ ﺳﺎﻋﺎت ﻃﻮﻻﻧﯽ را ﺑﻪ ﺗﻤﺮﯾﻦ ﻣﯽﮔﺬارﻧﺪ ،از ﻧﻮاﺧﺘﻦ ﻣﻮﺳﯿﻘﯽ ﻟﺬت ﻣﯽﺑﺮﻧﺪ.
ﮔﺰاره :ﺑﺮﻧﺞ و ﮐﺮﻓﺲ ﺑﺮاي رﺷﺪ ﺧﻮب ،ﻧﯿﺎز ﺑﻪ رﻃﻮﺑﺖ ﺑﻪ ﻣﻘﺪار ﮐﺎﻓﯽ دارﻧﺪ؛ ﮔﻨﺪم ﺳﯿﺎه )ﭼﺎودار( و ﭘﻨﺒﻪ در ﺟﺎﻫﺎﯾﯽ ﮐﻪ
ﻧﺴﺒﺘﺎً ﺧﺸﮏ ﻫﺴﺘﻨﺪ ﺑﻬﺘﺮ رﺷﺪ ﻣﯽﮐﻨﻨﺪ .ﺑﺮﻧﺞ و ﭘﻨﺒﻪ در ﻣﺤﻞﻫﺎي ﺳﺮد ﻣﯽروﯾﻨﺪ .در ﻣﺸﻬﺪ ﻫﻮاي ﮔﺮم و ﺧﺸﮏ اﺳﺖ ﺑﻨﺎﺑﺮاﯾﻦ:
ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

ﻧﯿﺴﺖ

اﺳﺖ

 .38درﺟﻪ ﺣﺮارت و ﻣﯿﺰان رﻃﻮﺑﺖ ﻣﺸﻬﺪ ﻫﯿﭻ ﮐﺪام ﺑﺮاي رﺷﺪ ﮐﺮﻓﺲ ﻣﻨﺎﺳﺐ ﻧﯿﺴﺘﻨﺪ.
 .39وﺿﻌﯿﺖ درﺟﻪ ﺣﺮارت و رﻃﻮﺑﺖ ﻣﺸﻬﺪ ﺑﺮاي رﺷﺪ ﭘﻨﺒﻪ ﻣﻨﺎﺳﺐﺗﺮ از ﺑﺮﻧﺞ ﯾﺎ ﮐﺮﻓﺲ اﺳﺖ.
 . 40ﺷﺮاﯾﻂ ﺟﻮي ﻣﺸﻬﺪ در ﻣﺠﻤﻮع ﺑﺮاي رﺷﺪ ﻣﺤﺼﻮل ﺑﺮﻧﺞ و ﮐﺮﻓﺲ ﻣﺴﺎﻋﺪ ﻧﯿﺴﺖ.
ﮔﺰاره :ﺑﯿﺸﺘﺮاﻓﺮادي ﮐﻪ ﺗﻼش ﻣﯽﮐﻨﻨﺪ ﺗﺎ ﻋﺎدت ﺳﯿﮕﺎر ﮐﺸﯿﺪن ﺧﻮد را ﺗﺮك ﮐﻨﻨﺪ در ﻣﯽﯾﺎﺑﻨﺪ ﮐﻪ ﺑﻪ رﻏﻢ ﺗﺤﻤﻞ ﺳﺨﺘﯽ،
ﺗﺮك ﺳﯿﮕﺎر اﻣﮑﺎن ﭘﺬﯾﺮاﺳﺖ .درﻏﯿﺮ اﯾﻦ ﺻﻮرت ،ﻣﻮﻓﻖ ﺑﻪ ﺗﺮك ﺳﯿﮕﺎر ﻧﺨﻮاﻫﻨﺪ ﺷﺪ .از اﯾﻦ رو ،ﺗﻌﺪاد ﻓﺰاﯾﻨﺪهاي از اﻓﺮاد وﺟﻮد دارﻧﺪ
ﮐﻪ ﻣﯿﻞ ﺷﺪﯾﺪ آﻧﻬﺎ ﺑﻪ ﺗﺮك ﺳﯿﮕﺎر آﻧﻬﺎ را ﻗﺎدر ﻣﯽﺳﺎزد ﮐﻪ اﯾﻦ ﻋﺎدت را ﺑﺮاي ﻫﻤﯿﺸﻪ ﮐﻨﺎر ﺑﮕﺬارﻧﺪ .ﺑﻨﺎﺑﺮاﯾﻦ:
اﺳﺖ

ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

ﻧﯿﺴﺖ

 .41ﻓﻘﻂ ﺳﯿﮕﺎريﻫﺎﯾﯽ ﮐﻪ ﻣﯿﻞ ﺷﺪﯾﺪي ﺑﻪ ﺗﺮك ﺳﯿﮕﺎر داﺷﺘﻪﺑﺎﺷﻨﺪ ،در اﻧﺠﺎم اﯾﻦ ﮐﺎر ﻣﻮﻓﻖ ﺧﻮاﻫﻨﺪﺷﺪ.
 .42ﺗﻤﺎﯾﻞ ﺷﺪﯾﺪ ﺑﻪ ﺗﺮك ﺳﯿﮕﺎر ،ﺑﻪ ﺑﺮﺧﯽ اﻓﺮاد ﮐﻤﮏ ﻣﯽﮐﻨﺪ ﮐﻪ ﻋﺎدت ﺧﻮد را ﺑﻪ ﻃﻮر داﺋﻢ ﺗﺮكﮐﻨﻨﺪ.
ﮔﺰاره :در ﯾﮏ ﺷﻬﺮ  52ﮐﻼس در ﭘﻨﺞ ﻣﺪرﺳﻪ اﺑﺘﺪاﯾﯽ وﺟﻮد دارد .ﻫﺮ ﮐﻼس  10ﺗﺎ  40داﻧﺶآﻣﻮز دارد .ﺑﻨﺎﺑﺮاﯾﻦ :
اﺳﺖ

ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

ﻧﯿﺴﺖ

 .43ﺣﺪاﻗﻞ دو ﮐﻼس در ﺷﻬﺮ وﺟﻮد دارد ﮐﻪ دﻗﯿﻘﺎً ﺗﻌﺪاد داﻧﺶآﻣﻮزان آنﻫﺎ ﻣﺴﺎوي اﺳﺖ.
 .44ﺑﯿﺸﺘﺮ ﮐﻼسﻫﺎي دﺑﺴﺘﺎنﻫﺎي اﺑﺘﺪاﯾﯽ در ﺷﻬﺮ ﺑﯿﺶ از  15داﻧﺶآﻣﻮز دارﻧﺪ.
 .45ﺣﺪاﻗﻞ  550داﻧﺶآﻣﻮز در اﯾﻦ ﻣﺪارس اﺑﺘﺪاﯾﯽ ﺗﺤﺼﯿﻞ ﻣﯽﮐﻨﻨﺪ.
ﮔﺰاره :ﺑﺮﺧﯽ از اﺑﺮﻗﺪرتﻫﺎ دوﺳﺖ دارﻧﺪ ﮐﻪ دﻧﯿﺎ را ﮐﻨﺘﺮلﮐﻨﻨﺪ .ﻣﺮدم آن ﮐﺸﻮرﻫﺎ در ﺟﺴﺘﺠﻮي ﯾﮏ زﻧﺪﮔﯽ ﺑﻬﺘﺮ ﺑﺮاي
ﺧﻮد ﻣﯽﺑﺎﺷﻨﺪ .ﺑﻨﺎﺑﺮاﯾﻦ:
اﺳﺖ

ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

ﻧﯿﺴﺖ

 .46ﺑﺮﺧﯽ از ﻣﺮدﻣﯽ ﮐﻪ دوﺳﺖ دارﻧﺪ دﻧﯿﺎ را ﮐﻨﺘﺮل ﮐﻨﻨﺪ ،در ﺟﺴﺘﺠﻮي زﻧﺪﮔﯽ ﺑﻬﺘﺮي ﺑﺮاي ﺧﻮد ﻫﺴﺘﻨﺪ.
 .47ﺑﺮﺧﯽ از ﻣﺮدﻣﯽ ﮐﻪ در ﺟﺴﺘﺠﻮي زﻧﺪﮔﯽ ﺑﻬﺘﺮي ﺑﺮاي ﺧﻮد ﻣﯽﺑﺎﺷﻨﺪ ،دوﺳﺖدارﻧﺪ دﻧﯿﺎ را ﮐﻨﺘﺮل ﮐﻨﻨﺪ.
 .48اﮔﺮ اﺑﺮﻗﺪرتﻫﺎ دﻧﯿﺎ را ﺗﺤﺖ ﮐﻨﺘﺮل ﺧﻮد درآورﻧﺪ ،ﻣﯽﺗﻮاﻧﻨﺪ ﻣﻄﻤﺌﻦ ﺑﺎﺷﻨﺪ ﮐﻪ زﻧﺪﮔﯽ ﺑﻬﺘﺮي ﺧﻮاﻫﻨﺪداﺷﺖ.

آزﻣﻮن  :4ﺗﻌﺒﯿﺮ و ﺗﻔﺴﯿﺮ
ﻫﺮ ﯾﮏ از ﺗﻤﺮﯾﻨﺎت زﯾﺮ ﺷﺎﻣﻞ ﯾ ﮏ ﭘﺎراﮔﺮاف ﮐﻮﺗﺎه اﺳﺖ ﮐﻪ ﺑﻪ دﻧﺒﺎل آن ﻧﺘﺎﯾﺞ ﭘﯿﺸﻨﻬﺎدي ﻣﺘﻌﺪدي آﻣﺪه اﺳﺖ .ﺑﺮاي
رﺳﯿﺪن ﺑﻪ ﻫﺪف ﻫﺎي اﯾﻦ آزﻣﻮن ﻓﺮض ﮐﻨﯿﺪ ﮐﻪ ﻫﻤﻪ ﻧﮑﺎت ﭘﺎراﮔﺮاف ﺻﺤﯿﺢ ﻫﺴﺘﻨﺪ .ﻣﺴﺌﻠﻪ اﯾﻦ اﺳﺖ ﮐﻪ ﻗﻀﺎوت ﮐﻨﯿﺪ :آﯾﺎ ﻫﺮﯾﮏ
از ﻧﺘﺎﯾﺞ ﭘﯿﺸﻨﻬﺎدي ﺑﻪ ﻃﻮر ﻣﻨﻄﻘﯽ و ﯾﺎ ﺑﯿﺶ از ﯾﮏ ﺷﮏ ﻣﻌﻘﻮل ﻧﺎﺷﯽ از اﻃﻼﻋﺎت اﺳﺖ )ﺣﺘﯽ اﮔﺮ ﻗﻄﻌﺎً و ﻟﺰوﻣﺎً ﻧﺎﺷﯽ از آن
ﻧﺒﺎﺷﺪ( ؟ در اﯾﻦ ﺻﻮرت ،در زﯾﺮ ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ اﺳﺖ ﻋﻼﻣﺖ ﺑﺰﻧﯿﺪ و اﮔﺮ ﻧﺘﺎﯾﺞ ﭘﯿﺸﻨﻬﺎدي ﺑﺎ ﺑﯿﺶ از ﯾﮏ ﺷﮏ ﻣﻌﻘﻮل ﻣﻨﺘﺞ از ﻣﻄﺎﻟﺐ
داده ﺷﺪه ﻧﯿﺴﺖ ،در ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ ﻧﯿﺴﺖ ﻋﻼﻣﺖ ﺑﺰﻧﯿﺪ .ﺑﻪ ﺧﺎﻃﺮ داﺷﺘﻪﺑﺎﺷﯿﺪ ﮐﻪ ﻫﺮ ﻧﺘﯿﺠﻪ را ﺟﺪاﮔﺎﻧﻪ ﺑﺮرﺳﯽ ﮐﺘﯿﺪ .ﺑﻪ ﻣﺜﺎل زﯾﺮ
ﺗﻮﺟﻪ ﮐﻨﯿﺪ.
ﻣﺜﺎل
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ﮔﺰاره :ﻣﻄﺎﻟﻌﻪاي در زﻣﯿﻨﻪ رﺷﺪ ﻟﻐﺎت در ﺑﭽﻪ ﻫﺎ از ﺳﻦ ﻫﺸﺖ ﻣﺎﻫﮕﯽ ﺗﺎ ﺷﺶ ﺳﺎﻟﮕﯽ ﻧﺸﺎن داد ﮐﻪ اﻧﺪازه داﻣﻨﻪ ﻟﻐﺎت
زﺑﺎﻧﯽ از ﺻﻔﺮ ﺑﻪ  2562ﻟﻐﺖ در ﺳﻦ ﺷﺶ ﺳﺎﻟﮕﯽ اﻓﺰاﯾﺶ ﻣﯽﯾﺎﺑﺪ
اﺳﺖ

ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

ﻧﯿﺴﺖ

 .1ﻫﯿﭻ ﮐﺪام از ﺑﭽﻪﻫﺎي ﺗﺤﺖ ﻣﻄﺎﻟﻌﻪ ،ﺗﺎ ﺳﻦ ﺷﺶ ﻣﺎﻫﮕﯽ ﯾﺎد ﻧﮕﺮﻓﺘﻪ ﺑﻮدﻧﺪ ﮐﻪ ﺻﺤﺒﺖ ﮐﻨﻨﺪ) .ﻧﺘﯿﺠﻪ ﻣﺎ ﺑﯿﺶ از ﺷﮏ
ﻣﻌﻘﻮل ﻣﻨﺘﺞ از ﻣﻄﺎﻟﺐ داده ﺷﺪه اﺳﺖ؛ زﯾﺮا ﺑﺮ اﺳﺎس آن ،اﻧﺪازه داﻣﻨﻪ ﻟﻐﺖ ﮐﺎرﺑﺮدي در ﻫﺸﺖ ﻣﺎﻫﮕﯽ ﺻﻔﺮ ﻟﻐﺖ
ﺑﻮدهاﺳﺖ(.
 .2ﮐﻨﺪﺗﺮﯾﻦ ﻣﯿﺰان رﺷﺪ داﻣﻨﻪ ﻟﻐﺎت در دورهاي اﺳﺖ ﮐﻪ ﮐﻮدﮐﺎن راه رﻓﺘﻦ را ﻣﯽآﻣﻮزﻧﺪ) .اﯾﻦ ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ ﻧﯿﺴﺖ ،زﯾﺮا
ﻫﯿﭻ ﮔﻮﻧﻪ اﻃﻼﻋﺎﺗﯽ ﮐﻪ رﺷﺪ داﻣﻨﻪ ﻟﻐﺎت را ﺑﻪ راه رﻓﺘﻦ ﻣﺮﺑﻮط ﺳﺎزد ،وﺟﻮد ﻧﺪارد(.

ﮔﺰاره ﻫﺎ و ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ
ﮔﺰاره :ﺗﺎرﯾﺦ دو ﻫﺰار ﺳﺎل اﺧﯿﺮ ﻧﺸﺎن ﻣﯽدﻫﺪ ﮐﻪ ﺟﻨﮓﻫﺎ ﺑﯿﺸﺘﺮ و ﻫﻤﭽﻨﯿﻦ ﻣﺨﺮبﺗﺮ ﺷﺪهاﻧﺪ .ﻗﺮن ﺑﯿﺴﺘﻢ ﺑﺎﻻﺗﺮﯾﻦ
رﮐﻮرد را ﺑﻪ ﻟﺤﺎظ ﻫﺮ دو ﻣﻮرد ﻣﺬﮐﻮر درﺑﺮداﺷﺘﻪ اﺳﺖ.
ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

اﺳﺖ

ﻧﯿﺴﺖ

 .49ﺑﺸﺮ در ﺗﻮاﻧﺎﯾﯽ ﺣﻔﻆ ﺻﻠﺢ ،ﭘﯿﺸﺮﻓﺖ ﭼﻨﺪاﻧﯽ ﻧﮑﺮده اﺳﺖ.
 .50اﮔﺮ روال ﮔﺬﺷﺘﻪ اداﻣﻪ ﯾﺎﺑﺪ ،در ﻗﺮن ﺑﯿﺴﺖ و ﯾﮑﻢ ﺑﺎﯾﺪ اﻧﺘﻈﺎر ﺟﻨﮓﻫﺎي ﺑﯿﺸﺘﺮي را ﻧﺴﺒﺖ ﺑﻪ ﻗﺮن
ﺑﯿﺴﺘﻢ داﺷﺘﻪ ﺑﺎﺷﯿﻢ.
 .51ﺟﻨﮓﻫﺎ ﻣﮑﺮرو ﻣﺨﺮبﺗﺮ ﺷﺪه؛ زﯾﺮا ﻣﻨﺎﺑﻊ ﺟﻬﺎن ارزﺷﻤﻨﺪﺗﺮ ﺷﺪهاﻧﺪ.
ﮔﺰاره :ﻫﻨﮕﺎﻣﯽ ﮐﻪ ﮐﺎرﺧﺎﻧﻪ ذوب آﻫﻦ اﺻﻔﻬﺎن ﺷﺮوع ﺑﻪ ﮐﺎر ﮐﺮد ،ﺑﺰرﮔﺘﺮﯾﻦ ﮐﺎرﺧﺎﻧﻪ اي ﺑﻮد ﮐﻪ اﯾﺮان ﺗﺎ آن زﻣﺎن دﯾﺪه ﺑﻮد.
ﻣﯿﺰان ﺗﻮﻟﯿﺪ آ ﻫﻦ اﯾﻦ ﮐﺎرﺧﺎﻧﻪ دو ﺑﺮاﺑﺮ ﻣﺠﻤﻮع ﺗﻮﻟﯿﺪ رﻗﺒﺎي ﺧﻮد در اﯾﺮان ﺑﻮد .اﻣﺮوز ﮐﺎرﺧﺎﻧﻪ ذوب آﻫﻦ اﺻﻔﻬﺎن در ﺣﺪود 20
درﺻﺪ آﻫﻨﯽ را ﮐﻪ در ﮐﺸﻮر ﺳﺎﺧﺘﻪ ﻣﯽﺷﻮد ﺗﻮﻟﯿﺪ ﻣﯽﮐﻨﺪ.
ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

اﺳﺖ

ﻧﯿﺴﺖ

 .52ﺑﻪ ﻫﻨﮕﺎم ﺗﺎﺳﯿﺲ ،ﻣﯿﺰان ﺗﻮﻟﯿﺪ ﮐﺎرﺧﺎﻧﻪ ذوب آﻫﻦ اﺻﻔﻬﺎن ﮐﻤﺘﺮ از  66درﺻﺪ ﮐﻞ ﺗﻮﻟﯿﺪ ﮐﺸﻮر ﻧﺒﻮد.
 .53اﻣﺮوز ﻣﯿﺰان ﺗﻮﻟﯿﺪ رﻗﺒﺎي داﺧﻠﯽ ﮐﺎرﺧﺎﻧﻪ ذوبآﻫﻦ اﺻﻔﻬﺎن ،ﺑﯿﺶ از ﺳﻪ ﺑﺮاﺑﺮ ﺗﻮﻟﯿﺪات اﯾﻦ ﮐﺎرﺧﺎﻧﻪ اﺳﺖ.
 .54اﻣﺮوزه ﻣﯿﺰان ﺗﻮﻟﯿﺪات ﮐﺎرﺧﺎﻧﻪ ذوب آﻫﻦ اﺻﻔﻬﺎن ﮐﻤﺘﺮ از ﻫﻨﮕﺎم ﺗﺎﺳﯿﺲ آن ﻣﯽﺑﺎﺷﺪ.
ﮔﺰاره :ﻣﺮﯾﻢ داراي وﺿﻌﯿﺖ ﺑﺪﻧﯽ ﻧﺎﻣﻨﺎﺳﺒﯽ ﺑﻮد ،دوﺳﺘﺎن ﺑﺴﯿﺎر ﮐﻤﯽ داﺷﺖ و از ﺣﻀﻮر در ﺑﯿﻦ ﺳﺎﯾﺮﯾﻦ اﺣﺴﺎس ﻧﺎراﺣﺘﯽ
ﻣﯽﮐﺮد و در ﻣﺠﻤﻮع دﺧﺘﺮ ﺷﺎدي ﻧﺒﻮد .ﺑﻌﺪﻫﺎ ﯾﮑﯽ از دوﺳﺘﺎن ﻧﺰدﯾﮑﺶ ﭘﯿﺸﻨﻬﺎد ﮐﺮد ﮐﻪ ﻣﺮﯾﻢ ﺑﺎ دﮐﺘﺮ ﻓﻠﺴﻔﯽ ﮐﻪ ﯾﮏ ﻣﺘﺨﺼﺺ
روانﺷﻨﺎﺳﯽ اﺳﺖ ،ﻣﻼﻗﺎت ﮐﻨﺪ .ﻣﺮﯾﻢ ﺑﻪ ﺗﻮﺻﯿﻪ او ﻋﻤﻞ ﮐﺮد و ﺑﻌﺪ از ﺳﻪ ﻣﺎه درﻣﺎن ﺗﻮﺳﻂ دﮐﺘﺮ ﻓﻠﺴﻔﯽ ،دوﺳﺘﺎن ﺑﯿﺸﺘﺮي ﭘﯿﺪا ﮐﺮد و
در ﺣﻀﻮر دﯾﮕﺮان اﺣﺴﺎس راﺣﺘﯽ و ﺷﺎدﻣﺎﻧﯽ ﺑﯿﺸﺘﺮي ﻣﯽﮐﺮد
ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

اﺳﺖ

ﻧﯿﺴﺖ

 .55ﺑﺪون درﻣﺎن ﺗﻮﺳﻂ دﮐﺘﺮ ﻓﻠﺴﻔﯽ ﻣﺮﯾﻢ ﺑﻬﺘﺮ ﻧﻤﯽﺷﺪ.
 .56ﺑﻌﺪ از ﺷﺮوع درﻣﺎن ﺗﻮﺳﻂ دﮐﺘﺮ ﻓﻠﺴﻔﯽ وﺿﻌﯿﺖ زﻧﺪﮔﯽ ﻣﺮﯾﻢ ﭘﯿﺸﺮﻓﺖ ﻧﻤﻮد.
 .57ﻣﺮﯾﻢ ﻗﺒﻞ ار ﺗﻮﺻﯿﻪ دوﺳﺘﺶ ،ﭼﯿﺰي در ﻣﻮرد دﮐﺘﺮ ﻓﻠﺴﻔﯽ ﻧﺸﻨﯿﺪه ﺑﻮد.
ﮔﺰاره :در ﯾﮏ ﻣﻨﻄﻘﻪ آﻣﻮزش و ﭘﺮورش ﮐﻪ ﻗﻮاﻧﯿﻦ ﺣﻀﻮر در ﻣﺪرﺳﻪ ﺑﻪ ﺷﺪت اﻋﻤﺎل ﻣﯽﺷﻮد ،ﮔﺰارش ﺷﺪ ﮐﻪ ﺗﻨﻬﺎ  %15از
داﻧﺶ آﻣﻮزان در ﻃﯽ ﯾﮏ ﺳﺎل ﺗﺤﺼﯿﻠﯽ ،ﻫﯿﭻ ﮔﻮﻧﻪ ﻏﯿﺒﺘﯽ ﻧﺪاﺷﺘﻪاﻧﺪ؛ در ﺣﺎﻟﯽ ﮐﻪ  %25داﻧﺶآﻣﻮزان روزﻧﺎﻣﻪﻓﺮوش در ﻃﯽ ﻫﻤﺎن
ﺳﺎل ﺗﺤﺼﯿﻠﯽ ﺑﺪون ﻏﯿﺒﺖ در ﻣﺪرﺳﻪ ﺣﻀﻮر ﯾﺎﻓﺘﻪاﻧﺪ.
ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

اﺳ
ت

 .58داﻧﺶآﻣﻮزان روزﻧﺎﻣﻪﻓﺮوش ﺑﯿﺸﺘﺮ از ﺳﺎﯾﺮ داﻧﺶآﻣﻮزان ﻣﺸﺘﺎق ﺑﻮدﻧﺪ ﮐﻪ ﻫﯿﭻﮔﻮﻧﻪ ﮔﺰارش ﻏﯿﺒﺖ در ﺳﺎل

ﻧﯿﺴﺖ
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ﺗﺤﺼﯿﻠﯽ ﻧﺪاﺷﺘﻪﺑﺎﺷﻨﺪ.
 .59ﺑﻪ رﻏﻢ اﺟﺮاي دﻗﯿﻖ ﻗﻮاﻧﯿﻦ ﺣﻀﻮر در ﻣﺪرﺳﻪ اﯾﻦ ﻣﻨﻄﻘﻪ ،ﺑﺎز ﻫﻢ  85درﺻﺪ داﻧﺶآﻣﻮزان در ﻃﯽ ﺳﺎل
ﺗﺤﺼﯿﻠﯽ ﻏﯿﺒﺖ داﺷﺘﻨﺪ.
 .60اﮔﺮ ﺑﻪ ﺑﭽﻪ ﻫﺎي ﮔﺮﯾﺰان از ﻣﺪرﺳﻪ ،ﺷﻐﻞ روزﻧﺎﻣﻪ ﻓﺮوﺷﯽ داده ﻣﯽﺷﺪ ،ﺣﻀﻮر در ﻣﺪرﺳﻪ آﻧﻬﺎ ﺑﻬﺘﺮ ﻣﯽﺷﺪ.
 .61در ﻧﻈﺎم اﯾﻦ ﻣﺪرﺳﻪ ،ﺗﻨﻬﺎ ﻋﻠﺖ ﮐﻤﺘﺮ ﺣﺎﺿﺮ ﺷﺪن داﻧﺶ آﻣﻮزان در ﻣﺪرﺳﻪ ﺑﯿﻤﺎري ﯾﺎ ﺻﺪﻣﻪ دﯾﺪن ﺑﻮد.
ﮔﺰاره :وﻗﺘﯽ ﺷﺐ ﻫﺎ ﺑﻪ ﺑﺴﺘﺮ ﻣﯽروم ،ﻣﻌﻤﻮﻻ ﺑﻼﻓﺎﺻﻠﻪ ﺑﻪ ﺧﻮاب ﻣﯽروم .اﻣﺎ ﺣﺪود دو ﺑﺎر در ﻣﺎه ،ﻃﯽ ﻋﺼﺮو ﺳﺮ ﺷﺐ ﻗﻬﻮه
ﻣﯽﻧﻮﺷﻢ و ﻫﺮ ﺑﺎر ﮐﻪ ﻗﻬﻮه ﻣﯽﻧﻮﺷﻢ ،ﺧﻮاﺑﻢ ﻧﻤﯽﺑﺮد و ﺑﺮاي ﺳﺎﻋﺖﻫﺎ از اﯾﻦ ﭘﻬﻠﻮ ﺑﻪ آن ﭘﻬﻠﻮ ﻣﯽﻏﻠﺘﻢ.
اﺳﺖ

ﻧﺘﯿﺠﻪ ﻣﻄﻠﺐ

ﻧﯿﺴﺖ

 .62ﻣﺸﮑﻞ ﻣﻦ ﺑﯿﺸﺘﺮ ﯾﮏ ﻣﺴﺄﻟﻪ رواﻧﯽ اﺳﺖ .ﻣﻦ اﻧﺘﻈﺎر دارم ﮐﻪ ﻗﻬﻮه ﻣﺮا ﺑﯿﺪار ﻧﮕﺎه دارد و ﺑﻨﺎﺑﺮاﯾﻦ
ﺑﯿﺪار ﻣﯽﻣﺎﻧﻢ.
 .63ﺑﻌﺪ از ﻧﻮﺷﯿﺪن ﻗﻬﻮه در ﺷﺐ ،ﺳﺮﯾﻊ ﺑﻪ ﺧﻮاب ﻧﻤﯽروم؛ زﯾﺮا ﮐﺎﻓﺌﯿﻦ ﻣﻮﺟﻮد در آن ،ﺳﯿﺴﺘﻢ ﻋﺼﺒﯽ
ﻣﺮا ﺑﯿﺶ از ﺣﺪ ﺗﺤﺮﯾﮏ ﻣﯽﮐﻨﺪ.
 .64ﺷﺐﻫﺎﯾﯽ ﮐﻪ ﻣﯽ ﺧﻮاﻫﻢ ﺳﺮﯾﻊ ﺑﻪ ﺧﻮاب ﺑﺮوم ،ﺑﻬﺘﺮ اﺳﺖ ﮐﻪ ﻃﯽ ﻋﺼﺮ و ﺳﺮ و ﺷﺐ ﻗﻬﻮه ﻧﻨﻮﺷﻢ.
آزﻣﻮن  :5ارزﺷﯿﺎﺑﯽ اﺳﺘﺪﻻلﻫﺎي ﻣﻨﻄﻘﯽ
در ﻣﻮارد ﻣﻬﻢ ﺗﺼﻤﯿﻢﮔﯿﺮي درﺑﺎره اﺳﺘﺪﻻلﻫﺎي ﻗﻮي و ﺿﻌﯿﻒ ﻣﻄﻠﻮبﺗﺮ آن اﺳﺖ ﮐﻪ ﺑﺘﻮان اﺳﺘﺪﻻلﻫﺎي ﺿﻌﯿﻒ و ﻗﻮي
را ﺗﺸﺨﯿﺺ دﻫﯿﻢ .ﯾﮏ اﺳﺘﺪﻻل ﻣﻨﻄﻘﯽ وﻗﺘﯽ ﻗﻮي اﺳﺖ ﮐﻪ ﻫﻢ ﻣﻬﻢ و ﻫﻢ در ارﺗﺒﺎط ﻣﺴﺘﻘﯿﻢ ﺑﺎ ﺳﻮال ﺑﺎﺷﺪ و ﯾﮏ اﺳﺘﺪﻻل وﻗﺘﯽ
ﺿﻌﯿﻒ اﺳﺖ ﮐﻪ ﻣﺴﺘﻘﯿﻤﺎً در ارﺗﺒﺎط ﺑﺎ ﺳﺆال ﻧﺒﺎﺷﺪ )ﺣﺘﯽ اﮔﺮ از اﻫﻤﯿﺖ زﯾﺎدي ﺑﺮﺧﻮردار ﺑﺎﺷﺪ( ﯾﺎ ﮐﻢ اﻫﻤﯿﺖ ﺑﺎﺷﺪ و ﯾﺎ ﺗﻨﻬﺎ ﺑﺎ
ﺟﻨﺒﻪ ﻫﺎي ﻋﻠﻤﯽ و ﮐﻢ اﻫﻤﯿﺖ ﺳﺆال در ارﺗﺒﺎط ﺑﺎﺷﺪ.
در ذﯾﻞ ﺗﻌﺪادي ﺳﺆال ﻣﻄﺮح ﺷﺪه و ﺑﻪ دﻧﺒﺎل ﻫﺮ ﯾﮏ از آنﻫﺎ اﺳﺘﺪﻻل ﻣﯽآﯾﺪ .ﺑﺮاي رﺳﯿﺪن ﺑﻪ ﻫﺪفﻫﺎي اﯾﻦ آزﻣﻮن،
ﺷﻤﺎ ﺑﺎﯾﺪ ﻫﺮ اﺳﺘﺪﻻل را ﺻﺤﯿﺢ ﻓﺮض ﮐﻨﯿﺪ .ﻣﺴﺄﻟﻪ ﺑﻌﺪ اﯾﻦ اﺳﺖ ﮐﻪ ﺗﺼﻤﯿﻢ ﺑﮕﯿﺮﯾﺪ اﯾﻦ اﺳﺘﺪﻻل ﻗﻮي ﯾﺎ ﺿﻌﯿﻒ اﺳﺖ .اﮔﺮ ﻓﮑﺮ
ﻣﯽ ﮐﻨﯿﺪ اﺳﺘﺪﻻل ﻗﻮي اﺳﺖ ،در ﺳﺘﻮن اﺳﺘﺪﻻل ﻗﻮي و در ﺻﻮرﺗﯽ ﮐﻪ اﺳﺘﺪﻻل ﺿﻌﯿﻒ اﺳﺖ ،در ﺳﺘﻮن اﺳﺘﺪﻻل ﺿﻌﯿﻒ ﻋﻼﻣﺖ
ﺑﮕﺬارﯾﺪ .در ﻣﻮرد ﻫﺮ ﺳﺆال ﺑﻪ ﻃﻮر ﺟﺪاﮔﺎﻧﻪ و ﺑﺮ اﺳﺎس ارزش ﺧﻮدش ﻗﻀﺎوت ﮐﻨﯿﺪ .از آﻧﺠﺎ ﮐﻪ ﻫﺮ اﺳﺘﺪﻻل ﺑﺎﯾﺪ ﺻﺤﯿﺢ ﻓﺮض
ﺷﻮد ،ﺗﻼش ﮐﻨﯿﺪ ﮔﺮاﯾﺶ ﻫﺎي ﺷﻤﺎ در ﻣﻮرد ﺳﺆال ﺑﺮ ارزﺷﯿﺎﺑﯽ ﺷﻤﺎ از اﺳﺘﺪﻻلﻫﺎي ﻣﺮﺑﻮط ﺑﻪ آن ﺗﺎﺛﯿﺮ ﻧﮕﺬارد .در ﻣﺜﺎل ﺑﻪ اﯾﻦ
ﻧﮑﺘﻪ دﻗﺖ ﮐﻨﯿﺪ ﮐﻪ ﻫﺮ اﺳﺘﺪﻻل از اﯾﻦ ﻧﻈﺮ ارزشﯾﺎﺑﯽ ﺷﺪهاﺳﺖ ﮐﻪ ﺗﺎ ﭼﻪ اﻧﺪازه در ﺗﻌﯿﯿﻦ ﺳﺆال ﻋﻨﻮان ﺷﺪه اﺳﺖ.
ﻣﺜﺎل
ﮔﺰاره :آﯾﺎ ﻫﻤﻪ ﻣﺮدان ﺟﻮان در ﻫﺮ ﮐﺸﻮر ﺑﺎﯾﺪ ﺑﻪ داﻧﺸﮕﺎه ﺑﺮوﻧﺪ؟
ﻗﻮي

اﺳﺘﺪﻻل
 .1ﺑﻠﯽ داﻧﺸﮕﺎه ﻓﺮﺻﺘﯽ ﺑﺮاي آﻧﻬﺎ ﻓﺮاﻫﻢ ﻣﯽﮐﻨﺪ ﮐﻪ آوازﻫﺎ و ﺑﺎزيﻫﺎي ﻣﺪرﺳﻪ را ﯾﺎد ﺑﮕﯿﺮﻧﺪ.
ﻧﺎدرﺳﺖ ﺑﺮاي ﮔﺬراﻧﺪن ﭼﻨﺪ ﺳﺎل در داﻧﺸﮕﺎه ﻣﯽﺑﺎﺷﺪ(.

ﺿﻌﯿﻒ

)اﯾﻦ ﯾﮏ دﻟﯿﻞ

 .2درﺻﺪ ﺑﺎﻻﯾﯽ از ﺟﻮاﻧﺎن ،ﺗﻮاﻧﺎﯾﯽ ﻻزم ﯾﺎ ﻋﻼﻗﻪ اﺳﺘﻔﺎدهﮐﺮدن از ﺗﻌﻠﯿﻤﺎت داﻧﺸﮕﺎﻫﯽ را ﻧﺪارﻧﺪ

) اﮔﺮ اﯾﻦ

اﺳﺘﺪﻻل ﺻﺤﯿﺢ ﺑﺎﺷﺪ ﻫﻤﺎن ﻃﻮر ﮐﻪ راﻫﻨﻤﺎي آزﻣﻮن از ﻣﺎ ﻣﯽﺧﻮاﻫﺪ ﭼﻨﯿﻦ ﺗﺼﻮري ﮐﻨﯿﻢ ،اﯾﻦ ﯾﮏ اﺳﺘﺪﻻل وزﯾﻦ و ﻗﻮي در ﻣﻘﺎﺑﻞ ﻟﺰوم
رﻓﺘﻦ ﺗﻤﺎم ﻣﺮدان ﺟﻮان ﺑﻪ داﻧﺸﮕﺎه ﻣﯽﺑﺎﺷﺪ(.

 .3ﺧﯿﺮ ،ﻣﻄﺎﻟﺐ زﯾﺎد و ﻣﺪاوم ﺷﺨﺼﯿﺖ ﻓﺮد را ﺑﻪ ﻫﻢ ﻣﯽرﯾﺰد

)اﯾﻦ اﺳﺘﺪﻻل ﻋﻠﯽرﻏﻢ اﻫﻤﯿﺖ ﺧﯿﻠﯽ زﯾﺎد آن ،در

ﺻﻮرﺗﯽ ﮐﻪ ﺻﺤﯿﺢ در ﻧﻈﺮ ﮔﺮﻓﺘﻪﺷﻮد ،ﻣﺴﺘﻘﯿﻤﺎً ﺑﻪ ﺳﺆال ﻣﺮﺑﻮط ﻧﻤﯽﺷﻮد؛ زﯾﺮا رﻓﺘﻦ ﺑﻪ داﻧﺸﮕﺎه ﻟﺰوﻣﺎً ﻣﺴﺘﻠﺰم ﻣﻄﺎﻟﻌﻪ ﺷﺪﯾﺪ ﻧﻤﯽﺑﺎﺷﺪ.

ﮔﺰاره :آﯾﺎ وﺟﻮد ﺣﺰب ﮐﺎرﮔﺮ ﻗﻮي ،رﻓﺎه ﻋﻤﻮﻣﯽ ﻣﺮدم را در ﮐﺸﻮر ﺑﻬﺒﻮد ﺧﻮاﻫﺪﺑﺨﺸﯿﺪ؟
اﺳﺘﺪﻻل
 .65ﯾﮏ ﺣﺰب ﮐﺎرﮔﺮ ﻗﻮي ،ﺑﺨﺶ ﺧﺼﻮﺻﯽ را ﻧﺴﺒﺖ ﺑﻪ ﺳﺮﻣﺎﯾﻪﮔﺬاري در ﺻﻨﻌﺖ ﺑﯽﻋﻼﻗﻪ ﮐﺮده و
ﺑﺎﻋﺚ ﺑﻪ وﺟﻮد آﻣﺪن ﺑﯿﮑﺎري وﺳﯿﻊ و ﻣﺪاوم ﻣﯽﺷﻮد.
 .66ﺑﻠﯽ؛ دﺳﺘﻪﺑﻨﺪيﻫﺎﯾﯽ ﮐﻪ اﻣﺮوزه در داﺧﻞ ﻫﺮ ﺣﺰب وﺟﻮد دارد ،ﺑﺰرگﺗﺮ از آﻧﭽﻪ اﺣﺰاب ﻣﺨﺘﻠﻒ
ادﻋﺎي آن را دارﻧﺪ ،ﻧﯿﺴﺖ )ﯾﻌﻨﯽ واﺑﺴﺘﮕﺎن ﯾﮏ ﺣﺰب در ﺑﯿﻦ ﺧﻮد اﺧﺘﻼﻓﺎﺗﯽ دارﻧﺪ(.

ﻗﻮي

ﺿﻌﯿﻒ
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 .67ﺧﯿﺮ؛ اﺗﺤﺎدﯾﻪﻫﺎي ﮐﺎرﮔﺮي ﺗﻌﺪادي از ﺻﻨﺎﯾﻊ ﻣﻬﻢ را ﺑﻪ اﻋﺘﺼﺎب دﻋﻮت ﮐﺮدهاﻧﺪ.
ﮔﺰاره :آﯾﺎ ﻣﯽﺗﻮان ﺑﻪ آن دﺳﺘﻪ از ﮔﺮوه ﻫﺎي ﺳﯿﺎﺳﯽ ﮐﺸﻮر ﮐﻪ ﺑﺎ ﺑﺮﺧﯽ از ﻣﻘﺮرات دوﻟﺘﯽ ﻣﺨﺎﻟﻔﻨﺪ ،اﺟﺎزه آزادي
ﻧﺎﻣﺤﺪود )ﺑﯽ ﻗﯿﺪ و ﺷﺮط( در ﺻﺤﺒﺖ و ﻓﻌﺎﻟﯿﺖ داد؟
ﻗﻮي

اﺳﺘﺪﻻل

ﺿﻌﯿﻒ

 .68ﺑﻠﯽ؛ ﺗﻮﺳﻌﻪ دﻣﻮﮐﺮاﺳﯽ در ﮐﺸﻮر ﻣﺒﺘﻨﯽ ﺑﺮ ﺑﺤﺚ آزاد و اﻧﺘﻘﺎد اﺳﺖ.
 .69ﺧﯿﺮ؛ ﭼﻮن ﮐﺸﻮرﻫﺎﯾﯽ ﻫﻢ ﮐﻪ ﺣﮑﻮﻣﺘﺸﺎن دﻣﻮﮐﺮاﺳﯽ اﺳﺖ ،اﺟﺎزه ﺑﯿﺎن آزاداﻧﻪ ﻧﻘﻄﻪ ﻧﻈﺮﻫﺎي ﻣﺎ
را در ﻣﺤﺪود ﺧﻮد ﻧﻤﯽدﻫﻨﺪ.
 .70ﺧﯿﺮ؛ اﻋﻄﺎي آزادي ﮐﺎﻣﻞ در ﻓﻌﺎﻟﯿﺖ و ﺑﺤﺚ ﺑﻪ ﮔﺮوهﻫﺎي ﻣﺨﺎﻟﻒ ﺳﺒﺐ ﺑﺮﺧﻮردﻫﺎي ﺷﺪﯾﺪ در
داﺧﻞ و ﺗﺰﻟﺰل ،ﺑﯽﺛﺒﺎﺗﯽ و از دﺳﺖ رﻓﺘﻦ دﻣﻮﮐﺮاﺳﯽ در ﮐﺸﻮر ﺧﻮاﻫﺪ ﺷﺪ.
ﮔﺰاره :آﯾﺎ وزارت دﻓﺎع ﻫﺮ ﮐﺸﻮر ﺑﺎﯾﺪ ﻣﺮدم را از ﺑﺮﻧﺎﻣﻪﻫﺎي آﺗﯽ ﺗﺤﻘﯿﻘﺎت ﻋﻠﻤﯽ ﺧﻮد آﮔﺎهﺳﺎزد؟
ﻗﻮي

اﺳﺘﺪﻻل

ﺿﻌﯿﻒ

 .71ﺧﯿﺮ؛ زﯾﺮا در ﺻﻮرﺗﯽ ﮐﻪ ﭘﺮوژهﻫﺎﯾﯽ ﮐﻪ ﺑﻪ اﻃﻼع ﻣﺮدم رﺳﯿﺪهاﺳﺖ ﻧﺎﻣﻮﻓﻖ ﺑﺎﺷﻨﺪ ،ﺑﺮﺧﯽ از ﻣﺮدم
دوﻟﺖ را ﺑﻪ ﺑﺎد اﻧﺘﻘﺎد ﺧﻮاﻫﻨﺪﮔﺮﻓﺖ.
 .72ﺑﻠﯽ؛ ﻓﻘﻂ اﺟﺘﻤﺎﻋﯽ ﮐﻪ ﺑﺪﯾﻦ ﺷﮑﻞ ﻣﻄﻠﻊ ﺷﺪه ﺑﺎﺷﺪ ،ﺑﺎ دادن ﻣﺎﻟﯿﺎت ﺑﺮ درآﻣﺪ از ﺗﺤﻘﯿﻘﺎت ﺿﺮوري و
ﻓﻌﺎﻟﯿﺖﻫﺎي ﺗﻮﺳﻌﻪ ﭘﺸﺘﯿﺒﺎﻧﯽ ﺧﻮاﻫﻨﺪﮐﺮد.
 .73ﺧﯿﺮ ﺑﻪ دﻟﯿﻞ ﺣﻔﻆ اﻣﻨﯿﺖ ﻣﻠﯽ و دﻻﯾﻞ دﻓﺎﻋﯽ ﻻزم اﺳﺖ ﺑﻌﻀﯽ ﭘﯿﺸﺮﻓﺖﻫﺎي ﻧﻈﺎﻣﯽ ﺳﺮي ﺑﻤﺎﻧﺪ.
ﮔﺰاره :آﯾﺎ اﻋﻀﺎي ﻫﯿﺄت ﻣﻨﺼﻔﻪ دادﮔﺎهﻫﺎ ،زﻣﺎ ﻧﯽ ﮐﻪ ﯾﮑﯽ از ﻃﺮﻓﯿﻦ دﻋﻮا ﻓﻘﯿﺮ و دﯾﮕﺮي ﺛﺮوﺗﻤﻨﺪ ﺑﺎﺷﺪ ،ﻣﻨﺼﻔﺎﻧﻪ ﻗﻀﺎوت
ﻣﯽﮐﻨﻨﺪ؟
ﻗﻮي

اﺳﺘﺪﻻل

ﺿﻌﯿﻒ

 .74ﺧﯿﺮ؛ زﯾﺮا اﻓﺮاد ﺛﺮوﺗﻤﻨﺪ دﻋﻮيﻫﺎي ﺧﻮد را در ﺧﺎرج از دادﮔﺎه ﻓﯿﺼﻠﻪ ﻣﯽدﻫﻨﺪ.
 .75ﺧﯿﺮ؛ ﺑﯿﺸﺘﺮ اﻋﻀﺎي ﻫﯿﺄت ﻣﻨﺼﻔﻪ ﺑﻪ ﻣﺮدم ﻓﻘﯿﺮ ﺑﯿﺸﺘﺮ از اﻓﺮاد ﺛﺮوﺗﻤﻨﺪ دﻟﺴﻮزي ﻧﺸﺎن ﻣﯽدﻫﻨﺪ و ﺑﺎ
اﯾﻦ اﺣﺴﺎس ﻗﻀﺎوت ﻣﯽﮐﻨﻨﺪ.
 .76ﺧﯿﺮ؛ زﯾﺮا اﻓﺮاد ﺛﺮوﺗﻤﻨﺪ ﻣﯽ ﺗﻮاﻧﻨﺪ وﮐﻼي ﺑﻬﺘﺮي اﺳﺘﺨﺪام ﮐﻨﻨﺪ و اﻋﻀﺎي ﻫﯿﺄت ﻣﻨﺼﻔﻪ ﺗﺤﺖ ﺗﺄﺛﯿﺮ
ﻣﻬﺎرت وﮐﻼي ﻃﺮﻓﯿﻦ دﻋﻮي ﻗﺮار ﻣﯽﮔﯿﺮﻧﺪ
ﮔﺰاره :آﯾﺎ ﻣﯽ ﺗﻮان ﺑﻪ داﻧﺶ آﻣﻮزان ﻣﺪارس اﺟﺎزه داد ﮐﻪ ﻃﯽ ﺳﺎﻋﺎت ﻣﺪرﺳﻪ ﺟﻬﺖ آﻣﻮزش ﻣﺬﻫﺒﯽ ﺑﻪ ﻣﺴﺎﺟﺪ ﻣﺤﻞ
ﺧﻮد ﺑﺮوﻧﺪ؟
اﺳﺘﺪﻻل
 .77ﺧﯿﺮ؛ اﺟﺎزه ﺧﺮوج دادن ﺑﻪ ﺷﺎﮔﺮدان ﺟﻬﺖ رﻓﺘﻦ ﺑﻪ ﻣﺴﺎﺟﺪ ﻣﺤﻞ در ﻃﯽ ﺳﺎﻋﺎت ﻣﺪرﺳﻪ،
ﻣﺪاﺧﻠﻪ و ﺗﺰاﺣﻢ ﺟﺪي در ﻓﺮآﯾﻨﺪ آﻣﻮزﺷﯽ اﺳﺖ.
 .78ﺑﻠﯽ؛ آﻣﻮزش ﻣﺬﻫﺒﯽ ﺑﺮ ﺑﺮﻃﺮف ﺷﺪن ﺧﻼء اﺧﻼق و ﺑﯽﺗﻮﺟﻬﯽ ﻧﺴﺒﺖ ﺑﻪ ﺳﺎﯾﺮﯾﻦ ،ﮐﻪ ﺑﻪ
ﻧﻈﺮ ﻣﯽرﺳﺪ ﻫﺮ دو از ﻣﺸﮑﻼت ﻓﻌﻠﯽ ﺟﺎﻣﻌﻪ ﻣﺎ ﺑﺎﺷﻨﺪ ﮐﻤﮏ ﻣﯽﮐﻨﺪ.
 .79ﺑﻠﯽ؛ آﻣﻮزشﻫﺎي ﻣﺬﻫﺒﯽ ﺑﺮاي ﺣﻔﻆ ارزشﻫﺎي ﻣﺮدم ﺳﺎﻻري ﺧﯿﻠﯽ اﻫﻤﯿﺖ دارد.
 .80ﺧﯿﺮ؛ آﻣﻮزش ﻫﺎي ﻣﺬﻫﺒﯽ ﻃﯽ ﺳﺎﻋﺎت درس ﻣﻮﺟﺐ ﻧﻘﺾ ﻗﻮاﻧﯿﻦ آﻣﻮزش و ﭘﺮورش ﺧﻮاﻫﺪ
ﺷﺪ؛ ﮐﺴﺎﻧﯽ ﮐﻪ ﻋﻼﻗﻪﻣﻨﺪ ﺑﻪ ﭼﻨﯿﻦ آﻣﻮزشﻫﺎﯾﯽ ﻫﺴﺘﻨﺪ ،ﻣﯽﺗﻮاﻧﻨﺪ ﺑﻌﺪ از ﺳﺎﻋﺎت ﻣﺪرﺳﻪ ﺑﻪ
ﻓﺮاﮔﯿﺮي آنﻫﺎ ﺑﭙﺮدازﻧﺪ.

ﻗﻮي

ﺿﻌﯿﻒ
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Appendix B. The Validated Criticality-oriented English Teaching
Perceptions Inventory (CETPI)
Age:
Twenties
Thirties
Forties
Fifties

Gender: Male Female Teaching
Major: Teaching
Degree:
Experience:
Literature
Bachelor of Arts
Less than 2
Translation
(BA) Master of
years
2-4
Linguistics
Arts (MA)
years
Doctor of Philosophy
5-9 years
(PhD)
10-14 years
15-19 years
Dear teacher:
More than
Please read each statement carefully; then mark one of the boxes under:
1 (Strongly Disagree), 2 (Disagree), 3 (Disagree Somewhat), 4 (Undecided), 5 (Agree Somewhat),
6 (Agree) and 7 (Strongly Agree)
#
1

2

3

4
5
6

7

8

9

10

11

12

Foreign Statement
language teachers should help
learners develop the ability to evaluate
the validity of inferences drawn from a series
of factual statements.
Foreign language teachers should help
learners develop the ability to choose the
most likely explanation for an event from
the facts at hand.
Foreign language teachers should enable
learners to realize what is important, why it
is important, how one event influences
another, how one happening leads to
Foreign language teachers should raise
another.
learners’ awareness of the distinction
between facts and opinions.
Foreign language teachers should enable
learners to notice and question different
assumptions.
Foreign language teachers should enable
learners to reveal information gaps or
unfounded logic in different statements.
Foreign language learning tasks should pave
the way for learners to analyzing
information objectively and accurately,
questioning the quality of supporting
evidence, and understanding how emotion
influences the situation.
Foreign language learners should become
enabled to evaluate the arguments presented
to them by learning to remove barriers to
objective evaluation (e.g., confirmation bias
or emotions, etc.)
Foreign language teachers should help
learners to draw more accurate conclusions
by trying to remain objective and sort
through the validity of different positions.
Foreign language teachers should invoke in
learners the ability to weigh evidence and
decide if generalizations or conclusions
based on the given data are warranted.
Foreign language learners should become
enabled to arrive at specific conclusions
based on a very broad spectrum of
information.
Foreign language classes should engage
learners in recognizing the premises of
different pieces of information and deciding
whether those premises necessarily entail
the presented conclusions.

1

2

3

4

5

6

7
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13

14

15
16
17

Foreign language classes should be
considered places where learners develop the
ability to distinguish between arguments that
are strong and relevant and those that are
weak or irrelevant to a particular question at
Foreign language teaching materials should
issue.
involve activities that prompt learners to
bring diverse information together and arrive
at conclusions that logically follow from the
available evidence.
Foreign language learning classes should be
seen as sites where learners are required to
explicitly practice making good judgments.
Foreign language teaching materials should
be designed in a way so as to equip learners
with a complete knowledge of the target
Cultural values
language
and attitudes
culture. (both of the
foreign and the native culture) should be
worked on at a more conscious level in
foreign language classes.

